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Each chapter is framed with a Key concept,
Related concept and set in a Global context.

Time, place and space Culture; Identity; Perspective

Why do individuals form
social groups?

Individuals can change the world

, but to do so they must
understand how human societies and
environments depend on

The Statement of Inquiry M—
provides the framework for
this inquiry, and the Inquiry

CONSIDER THESE
QUESTIONS:

I Factual: What is equality?
q u eStIO ns th en |ea d us Conceptual: Why do people form
: social groups? How does the
th rou g h th € exp | O ratl on as structure of s?cial 2r_0lé|'oslgro:note
the participation of individua s?
ow and why do social groups
th ey a re deve | Oped th ro J g h |kjehave (ijn ahssi/r:ilar Way?gWhgt
eaCh Cha pte I impact do social groups have on

the sustainability of resources?
How does culture shape individuals

i i intings; i I's
and their societies? What Fai(S Figure 1.1 (a) Chad’s ancient Ennedi cave paintings; (b) Pieter Breuge

social media played in shaping Netherlandish Proverbs, 1559; (¢) N. Tomoya's painting, Toronto
e INTHIS CHAPTER WE WILL .. ———
Key words are included to give you access to vocabulary D e e :ZT:,;’:;ZZ?ZZLI?lﬁfﬁ.ﬁiﬁﬁffﬁ'ffévﬂeéiiffmps vetween indiiduals
for the topic. Glossary terms are highlighted and, oshor and cpar o o tcsng o o ity 5 changed 1 o nd
where applicable, search terms are given to encourage Carinet ot with the whole s negatve viys

independent learning and research skills.

by Concept

As you explore, activities suggest ways to learn through
action.

ATL

Key Approaches to Learning skills for MYP Individuals

— : and Societies are highlighted whenever we
Activities are designed to develop your Approaches to ter th
Learning (ATL) skills. encounterthem.

Assessment opportunities in

, ln some of the activities, we provide hints to help You worR on the
this chapter: assignment. This also introduces You to the new Hint feature in
o . the on-sereen assessment.
Some activities are formative as they allow you to

practise certain parts of the MYP Individuals and
Societies Assessment Objectives. Other activities

can be used by you or your teachers to assess your Definitions are included for important terms and
achievement Summative/y against all parts of an information boxes are included to give background

assessment objective. information, more detail and explanation.




These Approaches to Learning (ATL)
skills will be useful ...

m Communication skills

m Information literacy skills

m Critical-thinking skills
m Creative-thinking skills

We will reflect on this learner profile
attribute ...

e Thinkers — thinking critically and creatively about the
role of individuals in social groups.

Assessment opportunities in
this chapter:
« Criterion A: Knowing and understanding
« Criterion B: Investigating
« Criterion C: Communicating

« Criterion D: Thinking critically

1 Why do individuals form social groups?

culture
judicial system

penal system
society

THINK-PAIR-SHARE

Look at the images in Figure 1.1a, bandc.

Can you identify similarities and differences between
the types of societies depicted here?

Discuss the differences you have identified with your

learning partner. What has changed in the world
since these pictures were created? What has stayed

the same?

Share your ideas as a class and summarize your ideas.

|

You are prompted to consider your conceptual understanding

in a variety of activities throughout each chapter.

We have incorporated Visible Thinking — ideas, framework,
protocol and thinking routines — from Project Zero at

the Harvard Graduate School of Education into many of

our activities.

Take action

! While the book provides opportunities for action
and plenty of content to enrich the conceptual

relationships, you must be an active part of this process.

Guidance is given to help you with your own research,
including how to carry out research, guidance on
forming your own research questions, as well as linking
and developing your study of Individuals and Societies
to the global issues in our twenty-first century world.

EXTENSION

Extension activities allow you to explore a
topic further.

Links to:

Like any other subject, Individuals and Societies is just
one part of our bigger picture of the world. Links to
other subjects are discussed.

We will reflect on this learner
profile attribute ...

® Each chapter has an IB learner profile attribute as
its theme, and you are encouraged to reflect on
these too.

Finally, at the end of the chapter you are asked to reflect
back on what you have learned with our Reflection table,
maybe to think of new questions brought to light by
your learning.

Use this table to reflect on your own learning in this

chapter.

Questions we asked Answers we Any further
found questions
now?
Factual
Conceptual
Debatable
Approaches to learning you | Description — How well did

used in this chapter what new skills | you master the

did you learn? | skills?

Practitioner

Novice
Learner
Expert

Communication skills

Critical-thinking skills

Transfer skills

Reflect on the importance of the
attribute for your learning in this
chapter.

Learner profile attribute(s)

Knowledgeable




Time, place and space Culture; Identity; Perspective

)

b)

Why do individuals form
social groups?

Individuals can change the -
_, but to do so they must
understand how human societies and
environments depend on
each other. da)g 4

CONSIDER THESE
QUESTIONS:

Factual: What is equality?

Conceptual: Why do people form
social groups? How does the
structure of social groups promote
the participation of individuals?
How and why do social groups
behave in a similar way? What
impact do social groups have on
the sustainability of resources?
How does culture shape individuals
and their societies? What role has
social media played in shaping
society? How do we study

Individuals and Societies? IN THIS CHAPTER WE WILL ...

Debatable: Why is it important to m Find out about the ways we study Individuals and Societies.

explore different cultures? m Explore concepts that help explain the relationships between individuals
and societies.

Figure 1.1 (a) Chad’s ancient Ennedi cave paintings; (b) Pieter Breugel's
Netherlandish Proverbs, 1559; (¢) N. Tomoya’s painting, Toronto

Now share and compare your
thoughts and ideas with your
partner, or with the whole class.

m Take action by discussing how our society has changed in positive and
negative ways.

by Concept



These Approaches to Learning (ATL)
skills will be useful ...

Communication skills
Information literacy skills
Critical-thinking skills
Creative-thinking skills

We wiill reflect on this learner profile
attribute ...

Thinkers — thinking critically and creatively about the
role of individuals in social groups.

Assessment opportunities in
this chapter:

Criterion A: Knowing and understanding
Criterion B: Investigating
Criterion C: Communicating

Criterion D: Thinking critically

Why do individuals form social groups?

culture penal system
judicial system society

THINK-PAIR-SHARE

Look at the images in Figure 1.1a, b and c.

Can you identify similarities and differences between
the types of societies depicted here?

Discuss the differences you have identified with your
learning partner. What has changed in the world
since these pictures were created? What has stayed
the same?

Share your ideas as a class and summarize your ideas.




Why do individuals

form social groups?

Archaeological evidence suggests that our species — Homo
sapiens — has been a ‘social animal” ever since it appeared, as
long as 300,000 years ago, according to recent evidence. It
seems that this was also true of our earlier ancestors, known
as the hominids or hominins. The study of evolutionary
biology suggests that some kinds of behaviour might be
inherited because they provide some kind of advantage. So,
what might be the advantages of living in a group?

Self-fulfilment needs
SELF-
ACTUALIZATION
morality, creativity,
spontaneity, acceptance,
experience, purpose,
meaning and inner potential

SELF-ESTEEM
- confidence, achievement, respect of
~ others, the need to be a unique

individual

Psychological
needs

LOVE AND BELONGING
friendship, family, intimacy, sense of connection

SAFETY AND SECURITY

health, employment, property, family and social ability Basic

PHYSIOLOGICAL NEEDS needs

breathing, food, water, shelter, clothing, sleep

Figure 1.2 Maslow’s hierarchy of needs

Abraham Maslow was a psychologist who developed

the hierarchy of needs during the 1940s and 1950s as a
psychological model to understand what motivates us.
Maslow suggested that our most basic need is to survive
and feel safe, and this requires that our food, water, warmth
and rest needs are met. Our early ancestors would have
struggled to meet these needs all the time. Once these
needs are met, the rest are to do with our psychological
makeup, and are what make us different from most other
animal species. Our desire to receive acknowledgement
from others, and to gain a sense of fulfilment throughout
our lives motivates the way we interact with others. You will
know this to be true from your own behaviour and the way
you interact with your friends at school.

One problem with Maslow’s choice of a hierarchical model
is that it suggests that we cannot meet some needs without
other needs being met first. It is certainly true that we

can do very little if we are not fed, watered or have some
form of shelter, but it is worth considering how far our
social interactions with each other and our social group are
necessary for our basic survival.

Being part of a social group allows us to achieve the needs
laid out in Maslow'’s hierarchy. Working together enables

us to find or make food, keep each other safe from harm,
give each other the sense of belonging, but also allows us to
feel that we each play an important role in shaping our own
future and that of the group.

While social groups might confer benefits on individuals, they
may also limit the behaviour of individuals in certain ways in
order that the social group remains stable and functional. This
means that some social groups develop ways to ‘manage’ or
control the behaviour of their members. Various theories exist
to explain how this happens.

by Concept



How does the structure of social groups

promote the participation of individuals?

DURKHEIM AND THE SIZE AND COMPLEXITY OF SOCIAL UNITS

Emile Durkheim was an early sociologist who studied the
way social groups form, how they change and what drives
interaction between individuals.

The main causes for change to social groups are, according
to Durkheim in his book Division, changing population
density and technology. Changing population density
(more on this can be found in Chapter 5) brings people
physically closer together and technology changes the

way that people communicate with each other. The way

in which people interact with each other, and how often
they do this, was referred to as moral density. Durkheim’s
exploration of changing social units, as a result of increased
moral density, led him to try to explain the changing roles
that individuals play in the social group that they belong to.

Small groups, such as ancient nomadic communities, are
made up of a closely knit group of individuals, who together
form close bonds with each other. They resemble each
other in many ways, practise the same cultural behaviours
and share the same views. Durkheim termed the nature of
the relationship between individuals in this type of group
mechanical solidarity. Individuals in the group work
closely together to ensure basic needs are met, hunting for
and gathering food, repairing shelters and defending their
shared interests. Individuals perform multiple functions in
the group and can share the workload between them.

In larger groups that live together in towns and cities, the
bonds that keep people working together change. As the
population increases, each individual has to find a way to
keep playing an important role so that they can continue

to be part of the community. Competition for resources is
more fierce, and the amount of resources available starts

to decrease. Thus the tasks that individuals perform must
become more specialized. In today’s society, we train and
become educated in order to get jobs that are all very
different from each other, and don’'t much resemble the jobs
that were needed in hunter-gatherer societies. This reduces
competition between individuals, and allows for harmonious

1 Why do individuals form social groups?

Figure 1.3 Women from the Karen tribes of north
Thailand

interaction within a much larger population because everyone
relies on each other to complete the particular, specialized
kind of work that each individual does. Without this
specialization, it would become more difficult to distribute
resources within the group. This process of specialization
leads to what Durkheim described as organic solidarity.

As societies grow in size, the role of the individual changes
dramatically. In groups with mechanical solidarity, individuals
share similar behavioural characteristics. Their attitudes are
similar, and these likely derive from a shared set of beliefs

or religious system. Groups characterized by mechanical
solidarity are often organized around strong kinship ties.

In groups with organic solidarity, individuals are much less
similar. They don't perform the same tasks as each other, and
live more separately. Religious systems and kinship become
less important drivers of behaviour, and individuals exert
more free will over their own choices. Formal structures, such
as judicial and penal systems, need to exist to ensure that
communities can continue to live harmoniously.



MEET A SIGNIFICANT INDIVIDUAL: EMILE DURKHEIM
(1858-1917)

Along with Karl Marx and Max Weber, Emile Durkheim was one
of the fathers of sociology. Born in the Lorraine region, France,

in 1858, Durkheim was an excellent student at school and
developed a strong work ethic that enabled him to gain entrance
at the Ecole Normale Supérieure in Paris. Eventually he taught

at the University of Bordeaux and the Sorbonne. His efforts

were concentrated on developing the study of society as a single
discipline, rather than rooted in philosophy or history. He saw
the study of what is now known as sociology as an easily defined
subject in its own right. Durkheim lived during a time when
France was undergoing significant social upheaval. As a result of
the increasing prominence of the natural sciences at that time,
there was a fast-developing trend to study society’s problems

in a scientific way in order to find their solutions, and this was
encouraged through national government policy. In addition,
there was a breakdown in national unity in the country, and a rise
of the role of the individual.

The Dreyfus Affair of 1894 was an incident of anti-semitism

and miscarriage of justice against a captain of the French army,
Alfred Dreyfus, who was falsely accused of communicating
military secrets to the Germans. The Dreyfus Affair was extremely
fractious and exposed many differences in opinion that had, until
that point, remained relatively underreported. It led to an intense
focus on the rights of an individual and their priority ahead of the
needs of the state. The press played a pivotal role in shaping the
debate and questioned the actions of the government in response
to the affair. Durkheim saw this as a clear indication that the rise
of the individual takes place at the expense of social cohesion.

ECONOMIC SYSTEMS FOR
ALLOCATING SCARCE
RESOURCES

Our planet only has a finite number of resources. These also
exist in finite quantities. The wants and needs of human
beings are potentially limitless, however, and we must find
ways of allocating resources between competing uses.

In small, simple social groups, this is relatively easy in the
sense that there is less competition for resources between
individuals. As we have seen, small groups organize
themselves in a communal way, working together to meet
the needs of the group. In complex societies, where people
are more individualistic, and don’t work together to meet
the needs of the entire group, different systems of allocating
resources are needed. The following four broad categories
can be useful in thinking about the differences between
economic systems:

m slavery

m feudalism

H capitalism

H communism.

Slavery

Many societies have made use of slavery to accomplish their
objectives. This is the most violent of the four systems listed
above. Individuals are deprived of their right to freedom,
and are forced into work by a person to whom society has
granted the power. Often, slaves belonged to particular
groups of people (e.g. Jewish people in Ancient Egypt, or
African slaves in the British empire). Slaves have been used
as servants in the home, in the production of crops and for
construction of buildings and monuments.

by Concept




Figure 1.4 An ancient Roman fresco found in Pompeii,
ltaly, of a conversation between a family and their slave

Figure 1.5 A Union soldier stands with African
Americans on the plantation Thomas F. Drayton, Hilton
Head Island, South Carolina, 1862. Photo by Henry P.
Moore, May 1862

Feudalism

Feudalism was a system predominantly in place in Medieval
Europe, but also in other places such as Russia until Tsar
Alexander Il emancipated the serfs in 1861, and in Japan
until the start of the Meiji period in 1868. Broadly, this is a
system of organizing production based on hereditary rule
and land ownership. There was usually a monarch, who had
either inherited the title or acquired it by some claim of right
to it, and a group of landowners who managed production
in the society. Production was mostly agricultural, together
with some manufacturing of tools, weapons, textiles and
carpentry items. The landowners also had hereditary titles
which they could pass on to their descendants.

1 Why do individuals form social groups?

The rest of the population were peasants, or serfs, who

had few rights, and were tied to the land where they lived.
They were essentially slaves to the landowner, without being
property of the landowner. Without the freedom to move to
places offering better situations, and without the education
to build better circumstances for themselves, these people
were left with little choice but to work the land and produce
food and other goods for the landowners.

Capitalism

Capitalism is an economic system of production that is
employed throughout most of the world today. In this
system, ownership is of capital, rather than land as in the
feudal system. Owners of capital, or capitalists, use the
capital and employ workers to help turn raw materials into
something of use or exchange value that can be sold. Most
people work for businesses, which at some point were
started by entrepreneurs and are still being invested in by
owners of capital.

Although it is common around the world, there are detractors
of capitalism. Moral philosopher Adam Smith said:

‘It is not from the benevolence of the butcher, the
brewer, or the baker, that we expect our dinner, but
from their regard to their own interest. We address
ourselves, not to their humanity but to their self-
love, and never talk to them of our necessities but of
their advantages.’

Communism

For some individuals alive during the Industrial Revolution
in Europe, the changes they witnessed were not positive.
European writers such as Pierre-Joseph Proudhon, Pyotr
Kropotkin, Karl Marx and Friedrich Engels all wrote critically
of the capitalist Industrial Revolution and explored the
historical development of the capitalist system. Their
revelations about the system led them to see it as no

less oppressive of the average individual than slavery

or feudalism.



DISCUSS

To what extent are today’s differences in income
inequality still a legacy of the systems of slavery
and feudalism?

They argued that because production’s purpose is not for
consumption straight away, but for trade and exchange,
the worker has no choice but to enter into a relationship
with the owner of the means of production. In other
words, workers are no longer producing their own food,
equipment, etc. needed for daily survival, but they must
instead work to earn a wage to buy those items.

Marx viewed this relationship between the worker and his
production in an extremely negative way:

'First, the fact that labour is external to the worker,
..e. it does not belong to his essential being; that in
his work, therefore, he does not affirm himself but
denies himself, does not feel content but unhappy,
does not develop freely his physical and mental
energy but mortifies his body and ruins his mind.
The worker only feels outside himself. He is at home
when he is not working, and when he is working he
is not at home. His labour is therefore not voluntary,
but coerced: it is forced labour.” — Marx, The
Economic and Philosophic Manuscripts

Given that labourers are the sole owners of their own
labour power, and that capitalists have no means of turning
resources into things with value without labourers, Marx
and others thought that power should be in the hands of
the workers. As capitalists competed increasingly strongly
with each other for profits, which would eventually cause
them to lower workers’ wages, it was predicted that
workers would rise up against the capitalists and overthrow
the capitalist system. Where private property rights
protected capitalists’ ability to generate profit from what
they owned, under communism there would be no private
property, so that any surplus value generated by economic
activity would be shared and owned by all citizens.

What is equality?

THINK-PAIR-SHARE

Read Source A from Utopia for Realists by Rutger
Bregman. Today, there are many people, organizations
and governments working to improve the lives of
people who experience daily hardship. Do you think we
will ever be able to eradicate poverty? What barriers
currently prevent people from escaping poverty?

Write some of your thoughts down, share them with a
partner and discuss with the rest of the class.

SOURCE A

‘Let’s start with a little history lesson:
In the past, everything was worse.

For roughly 99% of the world’s history, 99% of humanity was
poor, hungry, dirty, afraid, stupid, sick and ugly. As recently as
the seventeenth century, the French philosopher Blaise Pascal
(1623-62) described life as one giant vale of tears. “Humanity
is great,” he wrote, “because it knows itself to be wretched.”
In Britain, fellow philosopher Thomas Hobbes (1588-1679)
concurred that human life was basically “solitary, poor, nasty,
brutish and short.”

But in the last 200 years, all of that has changed. In just a fraction
of the time that our species has clocked on this planet, billions of us
are suddenly rich, well nourished, clean, safe, smart, healthy and
occasionally even beautiful. Where 84% of the world’s population
still lived in extreme poverty in 1820, by 1981 that percentage has
dropped to 44% and now, just a few decades later, it is under 10%.

If this trend holds, the extreme poverty that has been an abiding
feature of life will soon be eradicated for good.’

The opening paragraphs of Utopia for Realists: And how can we get
there (2017), by Rutger Bregman

EQUALITY VERSUS EQUITY

The terms ‘equality’ and ‘equity’ may sound similar, but
they do not have the same meaning. Equality would be
achieved if everyone earned the same in society. We also
talk about gender equality, which means no discrimination
in pay or treatment based on gender. Equity, on the other
hand, means fairness.

by Concept



ACTIVITY: How equal do we
want the world to be?

ATL

B Communication skills: Take effective notes in class

Name Date
Subject Page
Recall | Notes column
column

Summary

Figure 1.6 Cornell note-taking

Divide your page as shown in Figure 1.6. On the left-

hand side, you write headings or questions, and on the
right-hand side you write your notes or answers to the
questions. When you have finished taking notes, you write
a short summary of what you have read or watched.

Search for How equal do we want the world to be?
by Dan Ariely at www.ted.com/talks/ Watch the talk.

Take notes on the following questions as you watch:

e What role do our ‘preconceived notions and
expectations’ play in shaping our perspectives?

e How do we use percentage shares of the population

to measure wealth inequality?

What is a '’knowledge gap'?

What is John Rawls known for saying?

What is the ‘desirability gap'?

Do the results differ if the same questions are asked

of different groups?

e What lessons can we learn from conducting this
research?

Summarize the video in the box at the bottom of
your notes.

Read the accompanying blog post called ‘The data shows
we want to end inequality. Here’s how to start ...".

With a different colour pen, can you add anything to
your notes that would improve them?

Assessment opportunities

+ In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding.

Using different note-taking techniques

Note-taking is an important skill to acquire, and
students often think it is just a question of copying
information down. The Cornell method forces you
to think about how the notes are organized, and
to become more active in the note-taking process.

oF

This means that note-taking is not just about creating
a resource to study from, but becomes part of the
learning process itself. You can use the page to test
yourself on key material by covering up the right-hand
side of the page.

Why do individuals form social groups?



MEET A SIGNIFICANT INDIVIDUAL:
DAN ARIELY (1967-PRESENT)

Dan Ariely is an Israeli economist who
teaches behavioural economics at Duke
University in the USA. Born in New York
but returning to Israel at age 3, Ariely
suffered from third-degree burns over
70 per cent of his body after flammable
materials he was using for a night-time
ceremony called ktovet esh exploded.
His difficult recovery, which included
the extremely painful daily removal of
bandages and bathing of wounds, led
him to ask questions about how to help
patients deal with the unavoidable pain

associated with some medical procedures.

As he continued his studies in this

area, he was ‘learning more and more
about decision making and behavioral
economics, [and] realized that this
knowledge is relevant to many aspects of
our life, from financial decision-making,
to health, to better habits, and even to
better personal life’ (danariely.com). He is
the author of the tremendously successful
books Dollars and Sense, Predictably
Irrational, The Upside of Irrationality,

and The Honest Truth about Dishonesty

(which has been made into a documentary

available on Netflix).

Links to: Mathematics

The role of income taxes

Most countries tax people on their incomes. This system of direct taxation
is designed to redistribute incomes and raise tax revenue for governments
to use to fund essential services. The system of charging those on higher
incomes at a higher rate is called a . How
much these tax rates should be is a heavily contested but also often
misunderstood topic. This is because of the difference between a

and an

Take a look at the Australian tax rates in Table 1.1 below.
m Table 1.1 Tax rates for Australia for the tax year 2018/19

Marginal

Income tax rate (%) | Tax payable

$0-$18,200 0 Nil

$18,201-$37,000 19 19 cents for each $1 over $18,200

$37,001-$90,000 32.5 $3,572 plus 32.5 cents for each dollar over
$37,000

$90,001-$180,000 37 $20,797 plus 37 cents for each dollar over
$90,000

$180,001 and above 45 $54,097 plus 45 cents for each dollar over
$180,000

The marginal tax rate refers to the tax rate paid on the income earned in

a particular tax bracket. For example, a person earning $30,000 will pay
nothing on the first $18,200 but will pay 19 per cent of every dollar earned
within the bracket $18,201-$37,000.

To work out how much this person must pay as a share of their income, we
must perform the following calculation:

(0 x $18,200) + (0.19 x $11,800) = $2,242
($2,242 / $30,000) x 100 = 7.47%

Therefore, the average tax rate that this person pays is 7.47 per cent while
they are paying the 19 per cent marginal tax rate. This means that the
amount people pay as a share of their income is always much lower than
the quoted marginal rate.

This also means that a person getting a pay rise from $30,000 to $38,000
will not suddenly start paying 32.5 per cent on all their income, but will only
pay that percentage on each dollar between $37,001 and $38,000.

Individuals & Societies for the IB MYP 4&5: by Concept



ACTIVITY: Calculating income tax rates

2 $85,000

ATL 1 $38,000 3 $120,000 4 $190,000

m Information literacy skills: Process data and report -
results Assessment opportunities

# In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding.

Using the marginal tax rates for Australia in Table 1.1,
calculate the amount of tax paid and the average rates
of tax for people earning the following incomes:

THE FUTURE OF THE WORKFORCE AND AUTOMATION

Since the Industrial Revolution, people have been able productivity and economic growth have been significant,
to increasingly mechanize production and improve each time an investment boom was followed by an
productivity. This happened with the development of economic bust and increased unemployment caused
the coal-fired engine, the use of steel in construction, by the resulting obsolescence of jobs (some jobs no
telecommunications and the internet. While the gains in longer existed).
Great Installation period Turning point Deployment period
surge ‘Gilded Age' bubbles Recessions ‘Golden Ages’

1771
Tst Industrial Revolution Canal mania 1793-97 Great British leap

Britain

1829
2nd  Age of steam and railways Railway mania 1848-50 Victorian boom

Britain (Europe and USA)

1875

3rd Age of electricity, steel Global market infrastructure build-up 1890-95 Belle Epoque (Europe)
and heavy engineering , : ,
USA, Germany (Britain) Progressive Era' (USA)
1908 Europe
ath Age of cars, oil and mass The roaring twenties: housing, cars, 1929-33 Post-war Golden Age
production radio, aviation, electricity USA
USA (Germany/Europe) 1929-43
1971
Sth Information, telecommunications, Emerging markets, dotcom and 2001?77 Sustainable global knowledge
biotechnology, nanotechnology internet mania, financial casino society ‘golden age'?

USA (Europe and Asia)
Figure 1.7 Technology surges create bubbles and lead to busts

MEET A SIGNIFICANT INDIVIDUAL: CARLOTA PEREZ (1939-PRESENT)

Carlota Perez is a British Venezuelan economist who studies the role of technology in economics and development. She teaches

at the London School of Economics and the Tallinn University of Technology. Her work is based on the ideas of Nikolai Kondratieff

and Joseph Schumpeter. Economic growth follows patterns of rise and fall, both in the short and longer term. These longer waves

of economic activity, lasting approximately 50 years, follow the development and installation of new technology or institutional
frameworks. Perez argues that we are in the middle of the installation period and turning points of a tech wave that has burst (and
may even burst again before the wave is finished). She also argues that the positive outlook for this wave can only be achieved if there
is significant global investment in sustainable technology. Listen to her discuss these issues in a talk called ‘Tackling Global Challenges
Through Mission Oriented Innovation’ with Mariana Mazzucato and Jeffrey Sachs at the Royal Society of Arts on 7th February 2017
https://soundcloud.com/the_rsa/tackling-global-challenges-through-mission-oriented-innovation
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ACTIVITY: The case for a universal basic income

ATL income earners to earn a fair amount, and allow recently
unemployed workers to take their time to find work
m Critical-thinking skills: Evaluate evidence and again rather than rushing for fear of losing benefits.

arguments

e Use Source A to describe what Keynes envisaged for
working lives.

There are some who argue that the safest way to protect o Interpret the message of Source B.

Yvorkers.from unemploy.meth as a result of ao!vances e Compare and contrast the similarities and differences
In robotics and automation in the workplace is to between Sources B and C.

guaranteed minimum payment that is paid to everyone. summarize that source by copying and completing
The thinking behind this idea is that it will allow low- Table 1.2.

Table 1.2 Origin, purpose, values and limitations of sources

Who wrote the source?
What is his/her nationality?

What is the author’s social background, e.qg. rich / poor, level
of education?

What is the author’s job?

What is the author’s political leanings, e.g. capitalist,
communist, socialist, conservative, liberal etc.?

Is it a primary or secondary source?

How can you tell?

Why was the source written?

Who is the target audience for the source?

What is the author trying to get the reader to think / believe?

Values

Why might the origin help make the source useful to
historians studying universal basic income?

Why might the purpose help make the source useful to
historians studying universal basic income?

Why might the content help make the source useful to
historians studying universal basic income?

Why might the origin of the source be a limitation to
historians studying universal basic income?

Why might the purpose of the source be a limitation to
historians studying universal basic income?

Why might the content of the source be a limitation to
historians studying universal basic income?

Assessment opportunities

# In this activity you have practised skills that are
assessed using Criterion D: Thinking critically.

by Concept



SOURCE A

'| see us free, therefore, to return to some of the most sure and certain principles of
religion and traditional virtue — that avarice is a vice, that the exaction of usury is a
misdemeanour, and the love of money is detestable, that those walk most truly in the
paths of virtue and sane wisdom who take least thought for the morrow. We shall once
more value ends above means and prefer the good to the useful. We shall honour those
who can teach us how to pluck the hour and the day virtuously and well, the delightful
people who are capable of taking direct enjoyment in things, the lilies of the field who
toil not, neither do they spin.

But beware! The time for all this is not yet. For at least another hundred years we must
pretend to ourselves and to every one that fair is foul and foul is fair; for foul is useful
and fair is not. Avarice and usury and precaution must be our gods for a little longer still.
For only they can lead us out of the tunnel of economic necessity into daylight.

| look forward, therefore, in days not so very remote, to the greatest change which has
ever occurred in the material environment of life for human beings in the aggregate. But,
of course, it will all happen gradually, not as a catastrophe. Indeed, it has already begun.
The course of affairs will simply be that there will be ever larger and larger classes and
groups of people from whom problems of economic necessity have been practically
removed. The critical difference will be realised when this condition has become so
general that the nature of one’s duty to one’s neighbour is changed. For it will remain
reasonable to be economically purposive for others after it has ceased to be reasonable
for oneself.

The pace at which we can reach our destination of economic bliss will be governed by
four things — our power to control population, our determination to avoid wars and civil
dissensions, our willingness to entrust to science the direction of those matters which
are properly the concern of science, and the rate of accumulation as fixed by the margin
between our production and our consumption; of which the last will easily look after
itself, given the first three.’

An excerpt from The Economic Possibilities for our Grandchildren by John Maynard Keynes, 1930
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SOURCE B

‘Dana Bowman, 56, expresses gratitude for fresh produce at least
10 times in the hour and a half we're having coffee on a frigid
spring day in Lindsay, Ontario. Over the many years she scraped
by on government disability payments, she tended to stick to
frozen vegetables. She'd also save by visiting a food bank or
buying marked-down items near or past their sell-by date.

But since December, Bowman has felt secure enough to buy fresh
fruit and vegetables. She's freer, she says, to “do what nanas

do” for her grandchildren, like having all four of them over for
turkey on Easter. Now that she can afford the transportation, she
might start taking classes in social work in a nearby city. She feels
happier and healthier — and, she says, so do many other people in
her subsidized apartment building and around town. “I'm seeing
people smiling and seeing people friendlier, saying hi more,”

she says.

What changed? Lindsay, a compact rectangle amid the lakes
northeast of Toronto, is at the heart of one of the world'’s biggest
tests of a guaranteed basic income. In a three-year pilot funded
by the provincial government, about 4,000 people in Ontario are
getting monthly stipends to boost them to at least 75 percent of
the poverty line. That translates to a minimum annual income of
$17,000 in Canadian dollars (about $13,000 US) for single people,
$24,000 for married couples. Lindsay has about half the people in
the pilot — some 10 percent of the town's population.’

Excerpt from ‘Basic income could work — if you do it Canada-style” in
MIT Technology Review, 20 June 2018

SOURCE C

A budget-neutral universal basic income would reduce poverty
marginally but not provide greater guarantees that work pays,
finds a study commissioned by the Finnish Ministry of Finance.

Heikki Viitamaki, a senior expert at the Ministry of Finance,

on Friday revealed that although a universal basic income
worth roughly 700 euros a month would boost the earnings of
low-income earners and business owners, the positive impact
would be negated by the tax hikes needed to fund the scheme.
The scheme assessed in the study would guarantee pensioners
a monthly basic income of 784.52 euros, students one of

220 euros and others one of 696.69 euros.

The scheme is comparable to the universal basic income
proposals made in recent years to replace the existing minimum-
level social security benefits in a way that if the previous benefits
of a recipient exceeded the basic income, the exceeding amount
would be paid to the recipient as an earnings-related benefit.

The basic income would cost a total of 37.5 billion euros a year
and replace 18 billion euros worth of existing taxable social
security benefits.

The beneficiaries of the scheme would be low-income earners
and business owners, people without any income and people
living on income derived from capital, whereas those hurt by

the scheme would be earners and business owners in middle

and high-income groups.

Advocates of universal basic income often argue that a

basic income scheme would provide greater guarantees that
work pays because the basic income would be unaffected

by earnings. The study, however, found that the argument is
unfounded as the profitability of work would not increase due
to the tax hikes necessitated by the scheme.

Viitamaki added that basic income could have positive indirect
effects, such as alleviating bureaucratic traps.

Excerpt from "Universal basic income wouldn’t guarantee that work
pays, finds study’ from the Helsinki Times, 12 August 2019
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How and why do social groups

behave in a similar way?

NORMS AND VALUES

What happens when a person acts against the needs of the social group? What
happens when a person takes something away from the group, or commits an
act of violence against the group, or threatens the source of their livelihood? All
social groups have systems for sharing the expectations of people’s behaviour,
and some have a formalized set of consequences for when people step out

of line.

For many societies today — and most societies in the past — religion plays an

active part in determining the way in which people interact with each other. In
ancient China, Confucius's teachings formed the basis of Chinese expectations
for conduct from each other, in particular family members, and the treatment of
elders. The Christian faith became the dominant faith in Europe after Emperor
Constantine converted in 313 ce and later it was declared the main faith of the
Roman Empire in 380 ck. In the Middle East, Islam has been the dominant religion
since the prophet Muhammad lived in the sixth century. There are of course many
other religions that have shaped societies.

For centuries, religions have also been intrinsically linked with the governing of
countries. Many countries today still have state religions, and use the laws of the
faith to influence and determine the laws of the country. Other countries have
secular legal systems that evolved from religious values but are not determined by
any religious group or organization.

Legal systems, whether these are based on religion or not, are used by social
groups to set standards for behaviour. Given that the survival and prosperity
of the group relies on the decent participation of all individuals, laws make

it unquestionably clear what kind of conduct will and will not be tolerated.
They set the ‘norms’ for the social group, and influence the shared values

in the community. The field of philosophy that studies our values is called
normative ethics.

1 Why do individuals form social groups?

THINK-PAIR-SHARE

Consider the following situations:
e You see someone committing
an act of vandalism on
the street.
During rush hour in the
morning, someone barges
past you so that you lose
your balance.
A friend reacts in a negative
way when you have been
successful in school.

How would you respond in
each situation? What values do
you have that make you act in
this way?

Share your values with a partner.
Can you add to your list? Discuss
with each other where you

think your values come from
(your family, your religion, your
country’s laws, etc.).

Be ready to share your ideas with
the class.




CULTURE

In our analysis of social groups so far, we have touched
upon a very important concept: the role of culture in
fostering those intangible connections between people.

You may have studied culture in Individuals and Societies for
the IB MYP 3. In Chapter 5 of that book, we came across
E.B. Tylor’s definition of culture:

"that complex whole which includes knowledge,
belief, art, law, morals, custom, and any other
capabilities and habits acquired by man as a member
of society.’

Emile Durkheim (see page 5) described individuals in social
groups that exhibit mechanical solidarity as resembling each
other. Today, we strongly believe in our own individuality
and right to express our differing views. This is something
that we have only been able to enjoy relatively recently in
human history.

EXTENSION

Listen to the BBC Reith Lecture called ‘Culture’
given in 2016 by Kwame Anthony Appiah, and
watch the TED Talk called ‘Don’t ask where I'm
from, ask where I'm a local’.

Have people always only belonged to one
country, culture or creed? How relevant are
national borders today? If you have more than
one passport, does that mean you must choose
your national identity or can you belong to
many places?

CULTURAL DIFFUSION

As we have mentioned above, culture is a set of shared
ideas, actions, principles, beliefs and values.

THINK-PAIR-SHARE

What elements of other cultures have you adopted?
Think especially about foods, sports, music, dance and
customs. For example, St Patrick’s Day is an example of
a custom that has grown and been adopted by many.
There are now lIrish bars around the world and the day
is celebrated in many places, with New York having a
St Patrick’s Day parade.

Share your thoughts with a partner. Did you have any
examples in common? Can you add to your list?

Be ready to share your ideas with the class.

In an increasingly globalized world, culture has become fluid
and may adapt and change because of new influences.

This is known as cultural diffusion: the spread of cultural
ideas from their place of origin to other regions, groups

or nations. Some might say culture has become more
homogenized because of this, while others may say that
culture has diversified because of the increased choice

and variety.

Examples of cultural homogenization can be seen in

Figure 1.8 where global transnational companies can be
found in even the most remote of places, often adapted

to suit the culture and architectural style of the country
they inhabit. Clothing and music are also areas where it

is often said that there is one globalized or americanized
culture with people all around the world choosing to follow
particular styles of fashion and listen to the same types of
music. This is sometimes referred to as glocalization.

by Concept




Figure 1.8 Examples of glocalization

DISCUSS

While there are undoubtedly benefits to cultural
diffusion in that it can enrich our experiences and
broaden our horizons, it is important to consider the
potential downsides that it may bring. An example

of an element of culture that is often said to be
threatened by cultural diffusion is language. Read this
article published in the Guardian newspaper
(https://bit.ly/2IVo8bD) about Icelandic language
battling the threat of ‘digital extinction’. Discuss with
a partner what you have read. What is causing ‘an
ocean of English’? What do you think? Do you think
there is a real threat?

1 Why do individuals form social groups?

DISCUSS

s it necessary for minority groups to protect
their culture and identity in the face of increasing
globalization?

ACTIVITY: Are we heading
towards one global culture?

ATL

m Critical-thinking skills: Gather and organize
relevant information to formulate an argument;
Consider ideas from multiple perspectives

Construct a written response to the following question:
‘Are we approaching a single, dominant homogenized
global culture? Is such a thing desirable?”

Your answer should be balanced, consider both sides of
the argument and use examples to support your points.

Assessment opportunities

+ In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding and Criterion D: Thinking critically.

EXTENSION

Explore the notion of diasporas, the spread

of people from their original country to other
countries. Diasporas are found all around the
world; for example, in New York City’s Chinatown

there is the largest concentration of Chinese
people in the western hemisphere.

Identify one global diaspora and suggest
reasons why this group of people can be found
in this particular location. Consider historical,
geographical, economic and political reasons.




What role has social

media played in
shaping society?

Globalization means that the social and cultural influences on which services and
goods are bought and sold is gradually becoming similar across the world.

In the twenty-first century, social media have become increasingly important to
the PR (public relations) of almost all businesses. The surge in public accessibility
to this technology across the globe has resulted in a rapid increase in the potential
market for businesses, creating new opportunities as well as challenges in

PR practices.

Through social media platforms, companies are able to display their profile and
advertize products, events and services to potential customers on a scale that

was previously impossible. These organizations and companies use social media
platforms like Facebook, Twitter and Instagram not only to inform their public
about events, but also to ask them for feedback about the organization, its events
and products. They may also ask people to refer friends or to start following the
organization on social media.

Corporate function

Customer
Type of social media R&D Marketing service Sales HR Organization

D ®

Blogs

Business networks

& 3

Collaborative projects

Enterprise social networks

«*«6® G
-

Forums

»®

Microblogs

Photo sharing

Products/services review

»

Social bookmarking

Social gaming
Social networks ™
Video sharing

Virtual worlds ¢ (™

Importance: (empty) none or almost none; (W low; (P medium; @@ high; @ very high

D & ®
®

00w bl

Figure 1.9 The importance of social media for a company’s operational
functions (Aichner & Jacob, 2015) (R&D = Research and Development)
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ACTIVITY: Using social media
to do business

ATL

m Information literacy skills: Process data and
report results

e In a paragraph, describe the key features of the
table in Figure 1.9.

e In two sentences describe and explain how you

think this table would have looked in 1990 (before

widespread use of the internet).

Assessment opportunities

+ In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding.

THINK-PAIR-SHARE

Think of your favourite clothing company. List the
different ways in which you find out about their latest
fashion lines.

In pairs, describe the different ways in which your
chosen company uses celebrities to advertize their
latest brands. Explain their use of celebrities.

Share your thoughts with the rest of the class and
investigate why these celebrities have become popular.

Companies use social media influencers in their
marketing in order to build relationships with such people
who can then, through their social media following, build
relationships for the company. Whether an influencer’s
audience is small or large, they can reach consumers via
their blogs and social media posts that a company may not
otherwise be able to reach.

According to the 2018 Instagram Rich List compiled by

Hopper HQ, entrepreneur Kylie Jenner makes an estimated
US$ 1 million per sponsored post on her Instagram. She is
followed by singer Selena Gomez, who gets US$ 800,000
and footballer Cristiano Ronaldo, who earns US$ 750,000.

1 Why do individuals form social groups?

DISCUSS

Why do celebrities get paid for posting on social
media platforms?

ACTIVITY: Is social media a
force for good?

ATL

m Communication skills: Negotiate ideas and
knowledge with peers and teachers

Divide the class into two groups in preparation for a
debate discussing the question: Is social media a force
for good?

Using Table 1.3 below and any other ideas you can
think of, prepare arguments for your side of the
debate. Each student should participate, presenting
main arguments, rebuttals or asking questions.

Table 1.3 Arguments for and against social media

To argue that social To argue that social
media is good media is bad

e Improved democracy e Rise of fake news and
through improved echo chambers
transparency and access

. . * |Increased pressure on
to information

people and lost self-

e New opportunities for confidence as a result of
economic growth perceived fear of missing

out and body-image

Issues

Assessment opportunities

+ In this activity you have practised skills that are
assessed using Criterion C: Communicating and
Criterion D: Thinking critically.



What impact do
social groups have
on the sustainability
of resources?

It took all of human history until approximately the year
1800 for the world population to reach 1 billion. Since then,
the world population has grown to more than 7 billion. This
puts huge pressure on our natural resources, as people work
to ensure all their needs are met.

Sustainability is a word we hear often, especially in the
study of Individuals and Societies. But what does it mean
and why is it so important?

ACTIVITY: Sustainable ideas
ATL

m Creative-thinking skills: Use brainstorming
and mind mapping to generate new ideas and
inquiries

Individually, write down on sticky notes or in a shared
online workspace the first three words that come to
mind when you look at this word: SUSTAINABILITY.

As a class, collect your words together and enter
them into a word cloud generator such as Wordle
www.wordle.net or Word it out https://worditout.com/

Discuss the result. What does this suggest about your
class ideas on sustainability?

Print out your class word cloud and display it in a space
reserved for this chapter, and save it in any shared
online workspace.

In 1987, the Brundtland Report introduced the term
‘sustainability’. It was defined as sustainable development:
‘development that meets the needs of the present without
compromising the ability of future generations to meet their
own needs’. Since then, this term has become widely used
as we struggle to balance meeting our needs now with
ensuring that future generations are also able to meet theirs.
This is a concept that you will see runs throughout all of the
chapters in this book and is a vital consideration in the study
of Individuals and Societies.

There are commonly thought to be three elements to
sustainability — sometimes known as the three pillars of
sustainability — and these are social, environmental and
economic sustainability.

Sustainable
development

Figure 1.10 Venn diagram showing sustainable
development

SEE-THINK-WONDER

Figure 1.10 shows the considerations that need to be

balanced when contemplating sustainable city design
or making improvements to existing cities. What does
it make you think? What does it make you wonder?
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Consider the three components of sustainable development in more detail in
Table 1.4.

Table 1.4 The three components of sustainable development

Environmental sustainability Economic sustainability Social sustainability

Definition: Development that includes
everyone, where everyone has the right to
economic improvement. The development
should be long term, non corrupt and
avoid increasing or creating debt.

Definition: Improvements in the standard
of living that do not cause long-term
damage to the environment that impacts
future generations

Definition: Development that is
inclusive and ensures an improvement
in the standard of living for all. It should
incorporate everyone and ensure

equal access to health care, education
and resources, while respecting
individual cultures.

Examples:

e Access to finance

* No corruption

* No absolute poverty

Examples:

Protecting biodiversity

Stopping human-caused climate change
Elimination of damage to the

ozone layer

Reduction of pollution (air, water, noise,
etc.)

Examples:

* Freedom of speech

* Health and safety at work

* Access to clean water and sanitation

* Access to needs, i.e. water, food, shelter,
clothing

e Access to education

e Access to health care

* Equality between the sexes, religions,
etc.

* Right to vote

e Access to justice

e Safety — no threat from crime

e Respect for cultures

In Chapter 7 we will build on this introduction to sustainability and examine the
UN’s Sustainable Development Goals, exploring whether urban systems and
environments can be managed sustainably. The Sustainable Development Goals
will also be explored in Chapter 10 about economic development.
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Figure 1.11 Pollution: an oll spill

1 Why do individuals form social groups?



How do we study
Individuals and
Societies?

DISCUSS: Disciplines within a
faculty

All subject disciplines within Individuals and Societies
(or humanities or social sciences, as they are sometimes
called) study the way in which social groups are
formed and the way they interact, but do so with
different lenses. For the subjects listed below, discuss

the lens through which they study social groups:
e business management o law

e economics e politics
e geography e psychology
e history e sociology.

Whether you have studied separate Individuals and Societies
subjects, or studied them together, you will have explored
the ways in which human beings organize themselves into
groups, how they interact with each other and with their
environment. Each separate subject approaches this from a
different angle.

When we are exploring individuals and their relationships
with societies we use a wide range of skills and techniques
to help us. These skills and techniques are vital to the
successful study of Individuals and Societies subjects. If you
can master these, then you will be able to analyse and write
with confidence.

USING SOURCES

Primary sources are those that are put together at the same
time as the period being studied. In historical investigations,
these give us a direct link to that period of time and the
people alive then. In other Individuals and Societies subjects,
we might not necessarily use historical primary sources, but
might compile our own. In business or economics, we might
conduct surveys or interviews of people when investigating
the impact of a particular marketing tool or government
policy. It is always important to bear in mind the limitations
of primary sources — they can never tell the whole story,

and you must try to find as many sources as possible when
answering any research question.

THINK-PAIR-SHARE

List as many skills/techniques you have used or
are familiar with in your studies of Individuals and
Societies so far.

Secondary sources are those put together after the period in
question or by people who did not experience first hand the
events in question. Historical secondary sources tend to be
books written by historians. The use of secondary sources in
a historical investigation provides different perspectives of
historical analysis. The causes and effects of historical events
are often disputed, and therefore introducing the views

of significant historians in an essay that you write brings
balance and credibility to your own analysis. Secondary
sources also include any dataset constructed by private or
public organizations (such as the IMF's World Economic
Outlook database released in April and October every year).

OBSERVATIONS

In business and geography, a lot can be gained by observing
the interactions of people in particular areas, for example in
shops or along roads. You might have been, or will at some
stage be taken, on a field trip to a river to conduct field
work with your geography teacher. Measurements of water
speed, silt and sediment qualities, or rock size and type will
be taken and compiled in an organized manner.

GRAPHICAL SKILLS

Presenting gathered data in work is best done using graphs.
Graphs allow us to present numerical data in a way that
makes patterns and trends easier to see. It is important to
put effort and care into developing this skill. When drawing
graphs by hand you should always use a pencil and a ruler.
Scatter plots should include a line of best fit, so that the
trend can be established. Time series data can be plotted
by connecting the dots. Any images or charts included in
work should have a figure number and title, just as we have
modelled in this textbook.

INTERPRETING DATA

Interpreting data is a more difficult skill to master than
gathering and presenting it. How far data goes to give us
the answers we are looking for is dependent on a number of
things. First, it is dependent on the quality of the gathering
process. For example, economic data such as growth,
inflation and unemployment require extensive procedures
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and rigour in order to be able to gather the necessary
information about an entire country and population. Inflation
(@ measure of price changes each month) is usually measured
by looking at a basket of typical things bought by a typical
household. What is typically bought will vary regionally, by
socioeconomic status, gender, size of household, and over
time. This makes comparison over time and across different
groups more difficult. Second, a set of data that suggests

a correlated relationship does not necessarily imply that the
variables have a causal relationship. This is what the field of
econometrics (something you might study at university one
day) tries to establish with complex statistical techniques and
great difficulty. Take a look at Figure 1.13 below to help you
understand that two variables that move together may not
necessarily cause each other.

CRITICAL THINKING

Enormously important in all subjects, critical thinking is needed
in the study of Individuals and Societies because of the
limitations of the methods outlined above. When we study
the past, we only have access to the writing and artifacts left
behind by people (whether deliberate or not). These do not
always provide a complete picture, and information can be
interpreted in different ways. In geographical, psychological,
management or economic studies about people, it is difficult
to gather all the information needed to fully know what we
want to know. We can gather survey evidence, we can look
at data, we can build mathematical models, but people are
complicated and our world changes fast. We must always be
aware of the limitations of our methods of investigation.
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Figure 1.13 Amount of cheese consumed per person correlates with number of people who died by becoming caught
in their bedsheets. Correlation in data does not mean one of the variables causes the other
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When you write anything in Individuals

and Societies, but especially when

you are being assessed with criterion
D (Thinking critically), essentially you
are being asked to be clear about the
extent to which you know the answer
to the question being asked. The best
work is balanced and demonstrates
an awareness of different perspectives
and limitations of the research
methods employed.

ACTIVITY: Building more sophisticated
reference lists

ATL

m Communication skills: Find information for disciplinary and
interdisciplinary inquiries, using a variety of media

As you progress to the final stage of your Middle Years Programme, you
will need to start recognizing what a more sophisticated reference list
looks like.

Choose an essay that you have written in the past, in which you consulted
and cited sources. (If you don’t have one, your teacher should have one for
you to look at.)

Construct a table like the one below with columns for the name of the
source, the weblink (if relevant) and the source’s strengths and weaknesses.

When assessing a source’s strengths and weaknesses, consider the
following questions:

e Will the reader of my source think this information is credible?
e How do we know the source is credible?

e Does this source offer alternative perspectives?

e Is there a range of source types being consulted?

e Has the source material been embedded well into my work?

Make a list of advice for yourself using what you have learned about the
use of sources in your work.

Assessment opportunities

# In this activity you have practised skills that are assessed using
Criterion B: Investigating.

by Concept



Reflection

In this chapter, we have explained the reasons why individuals form social
groups, and described what happens to relationships between people when
populations grow. We have defined the concepts of equality and equity,
explained how governments might use taxation to redistribute income, and
calculated marginal and average tax rates. We have discussed the role that
systems of law, globalization and social media play in shaping our societies.

Use this table to reflect on your own learning in this chapter.

Questions we asked

Answers we found Any further questions now?

Factual: What is equality?

Conceptual: Why do people form social groups? How does the
structure of social groups promote the participation of individuals?
How and why do social groups behave in a similar way? What
impact do social groups have on the sustainability of resources?
How does culture shape individuals and their societies? What role
has social media played in shaping society? How do we study
Individuals and Societies?

Debatable: Why is it important to explore different cultures?

Approaches to learning you used in this chapter

Description — what new skills | How well did you master the

did you learn? skills?
@
c
- O
0} CU = +
= = ‘T @
3 S © -
= 8 o LLl

Communication skills

Information literacy skills

Critical-thinking skills

Creative-thinking skills

Learner profile attribute(s)

Reflect on the importance of being a thinker for your learning
in this chapter.

Thinker
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Systems

systems

CONSIDER THESE
QUESTIONS:

Factual: What are common
characteristics of empires?

Conceptual: What role does the
military play in the development
of empires? What role can
innovation and technology play
in the development of empires?
What role can economics play

in the development of empires?

What role can climate play in the
development of empires?

Debatable: Is empire formation an
inevitable part of human history?
To what extent can we consider
empires a thing of the past?

Now, share and compare your
thoughts and ideas with your
partner or the rest of the class.

Find out:
some definitions of empire
why empires form
the factors that led to the formation of empires.
Explore:
the importance of military conquest in empire formation
the role of technology and innovation in creating empires
economic reasons why empires expand
the effects of climate change on the formation of empires.

Take action by researching two modern multi-ethnic states and
comparing their formation to historical empires.

We will reflect on this
learner profile
attribute ...

® Inquirers — using thinking and
research skills to address natural
curiosity, developing further
knowledge, opportunities
for collaboration and love of
learning.

These Approaches to
Learning (ATL) skills
will be useful ...

Communication skills
Collaboration skills
Information literacy skills
Critical-thinking skills
Creative-thinking skills
Transfer skills

by Concept



= Figure 2.1 Narmer Palette: (a) front and (b) back

Assessment opportunities in
this chapter:

# Criterion A: Knowing and understanding
+ Criterion B: Investigating

¢ Criterion C: Communicating

& Criterion D: Thinking critically

conquest technology
empire war
innovation

Look at the photos in Figure 2.1. These images show two
sides of the same stone palette which was used to mix ink
or cosmetics. Discovered in 1897, this ceremonial item was
placed in an ancient Egyptian temple around 5,000 years
ago. Called the Narmer Palette, it is interpreted as evidence
of the unification of northern and southern Egypt into one
large state, perhaps the world'’s first empire.

Historians use artifacts as evidence in order to understand
the past.

2 Why are empires formed?

SEE-THINK-WONDER

Look at Figure 2.1. In pairs, describe what you see.
What does the imagery communicate to you?

In pairs, identify and discuss:

e the imagery used to communicate how the
unification was achieved

e the role of the ruler in the unification according to
the evidence presented

e other images and their possible meanings with
relation to the king, the unification, religion,
technology, and more.

Based on this image, what assumptions can we make
about Egypt 5,000 years ago? What can be implied
about this culture’s views on the unification?




What are common
characteristics of empires?

Key
~ruur Great Wall
e Silk Roads
Border of Mongol Empire

= Figure 2.2 Famous empires in history: the Mongol Empire at its greatest geographic size

Key
[_1Roman Empire

] Umayyad Empire
B New Kingdom Egypt

™ Figure 2.3 Famous empires in history: New Kingdom Egypt, and the Roman
and Umayyad Caliphates at their greatest geographic sizes
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WHAT IS AN EMPIRE?

Empires have formed throughout human history, from
the earliest civilizations until today. There were empires
in ancient Mesopotamia, today’s Irag, ancient Egypt and
China, and more. Some of these existed for hundreds or
even thousands of years. Famous empires have included:
m the New Kingdom Egypt (1570-1070 BcE)

the Roman Empire (27 Bce—476 ck)

the Umayyad Caliphate (661-750 c)

the Mongol Empire (1206-1368 ck)

the Republic of Venice (810-1797 ck).

Empires may form when states or countries are ruled by
an outside power, whether this is another country, a small
group or an individual. The ruler of an empire usually has

a title; traditional titles of empires include king, emperor,
sultan, padishah, tennd, doge and many more, depending
on language, empire and translations of terms into English.
Empires are usually formed through military conquest and
can exist for the purpose of military glory, financial gain,
defence, or cultural and religious reasons to the benefit of
the empire’s rulers.

Some historians indicate that empires may also form when
one country economically dominates another state or group
of states. In cases such as this, the states dominated may

be politically independent, but are economically tied to

and dependent upon another state for trade or for specific
products or necessities. An example of this type of empire
includes the city-state of Venice, now part of Italy, which
economically dominated trade routes between the Middle
East and Europe for centuries.

Imperialism is the modern term for the creation and
expansion of empire. You will study aspects of empire
formation, including practical examples from the historical
empires above, in this chapter.

2 Why are empires formed?

ACTIVITY: Timeline and
evaluation

ATL

m Information literacy skills: Access information
to be informed and inform others; Make
connections between various sources of
information; Identify primary and secondary
sources
Critical-thinking skills: Gather and organize
relevant information to formulate an argument;
Evaluate evidence and arguments; Draw
reasonable conclusions and generalizations;
Consider ideas from multiple perspectives

Research: As a class, identify 10 to 12 empires from
world history (perhaps you can use prior knowledge
from previous study). Place each empire on a large
timeline, indicating the beginning and end (if
applicable) for each empire. Each empire will be
assigned a team to investigate the size and other
important details of the empire.

Analysis: Each group will create a list of ten important
facts about the empire and then rank these facts in
order of importance, practising the skill of analysis.
This information should be used to complete the
detailed timeline. Consider using this timeline and its
information to make a presentation to other students.

Reflection: As a class, discuss what these empires had
in common and how each was unique.

Assessment opportunities

+ In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding, Criterion B: Investigating,
Criterion C: Communicating and Criterion D:
Thinking critically.




While not all empires are the same, the ones studied in this

chapter share common attributes that differentiate them

from states, federations, allied states or city-states. Some

of these common attributes are that all:

m recognize a central authority

m  exist as a result of military conquest or economic
domination.

CENTRAL AUTHORITY

The empires explored in this chapter all had a central

authority, or power, in the form of an individual or small

group of people. All had a capital city, from where the

central government would manage the empire as a whole.

The importance of the capital city derived from its position

as the home of the ruler or from the government institutions

there. These capitals were:

= New Kingdom of Egypt: Inbu-Hed] (Memphis), Waset
(today’s Luxor), Pi-Ramesses

= Roman Empire: Rome

= Umayyad Caliphate: Damascus

m  Mongol Empire: Karakorum, Khanbalig (today’s Beijing).

As part of their authority, the governments of these empires
controlled law, the military, large parts of (if not all) the
economy, distribution of resources both within and without
the empire’s borders, and sometimes religion.

New Kingdom Egypt (1570-1070 Bck)

Egypt’s ruler was the pharaoh, who was considered to be
the deity, or god, Horus who ruled the earth and owned
everyone and everything in it. Religion and politics were
one and the same. The pharaoh was the government and
therefore controlled all resources, including people, animals,
plants, minerals and land. This also meant that the entire
economy was dominated by the state which decided what

= Figure 2.4 Statue of Genghis Khan, founder of the
Mongol Empire, at a government building in the capital
of Mongolia, Ulaanbaatar

ACTIVITY: Imperial capitals
ATL

m Creative-thinking skills: Use brainstorming and
visual diagrams to generate new ideas and
Inquiries

B Communication skills: Organize and depict
information logically

Empires had capitals. These were located in specific
places for various reasons and were the centre of
government.

As a class, discuss the economic, geographical and
political considerations that are made when founding
a capital city.

As individuals, identify and list the requirements of a
capital city, including government buildings, housing,
sources of water, entertainment, markets and more.
Using tools of your choice, create a map or plan

of your ideal capital city. Make sure to include any
geographic features. Don't forget to include a key or
legend for clarity.

Present this either in a display or in a presentation.

Assessment opportunities

+ In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding, Criterion B: Investigating and
Criterion C: Communicating.
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was made, planted, consumed and distributed. It was in

the pharaoh’s interest to ensure that enough food was
grown and distributed, as well as having people’s needs
met for cloth, building materials and daily life, as these were
his worshippers, his property, and their labour led to his
personal prosperity and glory.

Egypt was a prosperous state with great resources due to the
fertility of the Nile Valley, but also due to mineral resources
such as gold and copper. Neighbouring states could be a
threat and therefore, in order to protect his territory and
wealth, the pharaoh was necessarily the head of the military.

SOURCE A

‘Confucian scholars ... argued that rulers [in China] were
established by Heaven for the benefit of the people. The people,
in turn, could rightfully hold their rulers to account. They had the
right to banish [get rid of] a bad ruler and even to kill a tyrant.
Moreover, a benevolent ruler was justified in waging ‘punitive
war' against the tyrannical ruler of another state, in order to
punish him and to comfort the people.’

Luke Glanville, quoted in ‘Retaining the Mandate of Heaven: Sovereign

Accountability in Ancient China,” Millennium Journal of International
Studies, 8 November 2010

Imperial Rome (27 Bce—476 ck)

The ruler of the Roman Empire was the emperor, who was
sometimes called The Augustus, The Caesar, among
other titles. Unlike Egypt, where the pharaoh held all the
power, in the Roman Empire, power was often shared
between various individuals and bodies or organizations,
including the Roman Senate, the governors of Rome'’s
provinces, the military and the wealthy elite.

The first five emperors were from the same family, but later
emperors were usually military leaders who rose to power
with the army’s support. The authority of the emperor
varied through time, with some having almost complete
control and others being forced to share power with other
groups or individuals. This meant that although Rome was
the capital, the central authority might be wherever the
emperor, who frequently travelled for military purposes,

2 Why are empires formed?

ACTIVITY: Politics and religion
in China

ATL

m Critical-thinking skills: Interpret data; Evaluate
evidence and arguments

m Transfer skills: Inquire in different contexts to
gain a different perspective

Look at Source A. What does it tell us about the
relationship between politics and religion in China?

Why do you think this approach to religion and politics
began? Can you think of any other approaches to

the relationship between religion and politics in the
empires you have studied?

How do governments today view the relationship
between politics and religions? To what extent is this
similar to or different from ancient China?

Assessment opportunities

+ In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding and Criterion D: Thinking
critically.

was located at the time. Similarly, shifts in the geographic
location of Rome’s many armies could affect where power
was located.

As central authority was not always invested completely

in one individual or group, the state could not control the
entire economy. At various times, the state did control large
areas of production, such as that of salt, grain crops and
purple dye, as well as marble mining and the construction
of public buildings. The military built all roads and bridges
and therefore had a considerable effect on the economic
systems of the state. This said, there was private ownership
of businesses and farms, and the majority of the empire’s
economy was operated by private individuals.



What role does
the military play in

the development
of empires?

UMAY YAD CALIPHATE
(661-750 ck)

The Umayyad Caliphate began in 661 ce with the Caliph
Mu'awiya |, who had previously been a governor for the
early Islamic Empire, or Caliphate. The Umayyads expanded
the territories under their control so that within a few years,
they dominated not only the Middle East from Damascus,
their capital that is in today’s Syria, but also all north

Africa, today’s Spain and Portugal, parts of today’s France,
Cyprus, Rhodes, Persia and much of central Asia. The sheer
size of this empire meant that the Umayyads dominated
world trade.

The expansion of the Umayyads was the result of military
conquest. While the rulers and military elite were Muslim,
the majority of the empire’s population was not Muslim.
The Umayyads allowed the majority Christian population to
join the military, greatly expanding the army. Additionally,

a navy was created, almost completely dominated by
Christian sailors.

Military alliances with nomadic Bedouin tribes allowed rapid
movement which surprised and defeated enemy soldiers
across north Africa. The Umayyad Caliphate engaged in
warfare almost constantly. Their empire was one of the
largest ever created through military conquest.

= Figure 2.5 The Umayyad Mosque, or the Great
Mosque, is located in Damascus, the capital of the
Umayyad Caliphate. Construction was completed in
715 ce. It is one of the oldest mosques in the world

MONGOL EMPIRE (1206-1368 ck)

The Mongol Empire was established by a nomadic chieftain
named Temujin, who was later titled Genghis Khan.
Through a series of military conquests, Genghis Khan and
his descendants conquered a large portion of Asia, the
Middle East, Africa and parts of Europe to form the largest
land-based empire in history.

The strength of the Mongol military was their reliance on
horses, which allowed rapid movement, as well as use of the
composite bow. Horses, travelling up to 160km per day,
meant that enemies were often taken by surprise; no other
military in history before the Mongols were capable of such
rapid movement on land. Horses provided transport and
were the main means of war since Mongols fought from
the back of their horses as much as possible, whether using
bows and arrows, swords or lances. Mongol horses did not
require grain for food and instead ate grass and twigs from
trees and bushes. This meant that Mongol armies were not
slowed down by supply wagons carrying grain for horses.

Another strength of the Mongol armies was their
organization. The command structure for the Mongol army
was highly flexible, based on a decimal system. Each unit
of ten, hundred, thousand and ten-thousand could act
independently. As they conquered territory, they discovered
new weapons of warfare, and adopted and improved on
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Abbasid Caliphate (750-1258 ck)

The Abbasid rulers overthrew the Umayyads in a civil
war in 750, establishing a new caliphate. The capital
moved from Damascus to the newly constructed city of
Baghdad. Baghdad became one of the largest cities in
the world, a centre of trade, learning and government.
In time, the Abbasid rulers faced revolts, civil war and
domination by various governors, tribes and military
units. The greatest threat faced by the empire was

the Mongols who eventually destroyed Baghdad and
annexed all its territory to the Mongol Empire.

these for their own use. Examples of these weapons include
fireworks, siege equipment, gunpowder and the cannon.
Conquered enemy soldiers were often incorporated into the
military structure if useful. They prized translators, engineers
and guides when entering a new region. Engineers, none
of whom were Mongols, were needed because the army
did not carry siege equipment; building needed items from
materials found at their destination instead.

The Mongols also used terror to conquer enemy cities. If

a city did not surrender but was eventually captured, it
would be destroyed, with the majority of its citizens killed
intentionally. Baghdad, capital of the Abbasid Caliphate, or
Empire, that was the successor state to the Umayyads, was
completely destroyed after a short siege in 1258. The city
was systematically destroyed and hundreds of thousands of
people were killed to warn other cities and countries about
the consequence of resistance to the Mongol military.

2 Why are empires formed?

SOURCE A

‘The Mongol legions increased at the gates of Baghdad on
Thursday night ... [January, 1258] when Ibn al-Kor ... and other
emirs (commanders) were killed in the event [battle] and the
battle took place ... and spread toward the shore, to the [Tigris]
River, and to Basir stream. Baghdad was besieged on Tuesday
... they [Mongols] entered Baghdad, and on Wednesday [22
February 1258] killed all the dwellers of Baghdad, except those
whose hour (of death) had not yet come. They also burnt the
other streets. Their stay around Baghdad lasted for forty days.
Yusof ibn M'aali ibn Sa'aban al-Mo'addab, a weak servant of
[God] Allah, has written this ..."

Ali Bahrani Pour, ‘A Study of an Unknown Primary Document on the Fall

of Abbasid Baghdad to the Mongols ,” Acta Via Serica, Vol. 2, No. 2,
December 2017

ACTIVITY: The fall of Baghdad
ATL

m Critical-thinking skills: Gather and organize
relevant information to formulate an argument;
Recognize unstated assumptions and bias;
Interpret data

Kitab Al Wara’a is a religious book written in 1150 c.
Recently, it has been discovered that some of its pages
were copied into the text at a later date. These pages
include a first-hand account of the Mongol attack on
Baghdad in 1258. This is known as the Report of Yusof
ibn M'aali.

What can be learned from Source A? What details
does the writer give us about the fall of Baghdad?

Based on the text, was the writer present during these
events? How are you able to determine this?

Assessment opportunities

+ In this activity you have practised skills that are
assessed using Criterion D: Thinking critically.



What role can
innovation and

technology play in
the development
of empires?

Empires often take advantage of new ideas and technology
to take over new lands. These technologies often arise
through interaction with other states (e.g. conquest,

invasion, trade or alliance) or through local innovation.

CHARIOT WARFARE

One of the greatest developments in terms of warfare

in human history has been the creation and use of the
chariot. The chariot, a type of two-person cart, was used in
conjunction with the composite bow to make an effective
weapon that revolutionized warfare and ancient society.

The chariot was a sophisticated type of vehicle that was
being used in battles by 1750 sce. A typical chariot by

1500 Bce was a lightweight cart that was pulled by two
horses and held one or two warriors. The horses were
essentially the engines of the vehicle which would travel as
fast as the two horses could gallop. There were two spoked
wheels on a chariot. Spoked wheels are stronger and lighter
than solid wheels. The sides of the carts were often made
of twined vines or small branches like a basket, protecting
the legs of the warriors. The warriors themselves stood on
a platform of woven leather strips that were also light and
which moved up and down as the chariot moved along
uneven ground or over stones. A chariot was light enough
that a single warrior could pick it up and move it. The
lightness meant that chariots could move with great speed.

i

Composite bow

Chariots were used in conjunction with the composite
bow, developed long before the chariot. The bow was
made of special woods, horn, animal parts and glues.
It may have taken years to assemble one bow. It could
shoot arrows much further than a typical bow, with
improved accuracy.
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™ Figure 2.6 Seti | in battle against the Libyans

ACTIVITY: Ramses the Great
ATL

m Critical-thinking skills: Interpret data; Draw
reasonable conclusions and generalizations

Seti | was the father of Ramses the Great, perhaps
the most famous ruler of ancient Egypt. Seti, like his
son, was a famous warrior. He fought many battles,
including the one depicted against Libyans. Upon

his death, Seti | was buried, like most New Kingdom
rulers, in the Valley of the Kings in modern-day Luxor,
Egypt, in a magnificent tomb.

Look closely at Figure 2.6:
e Suggest which of the individuals depicted is Seti I.
Explain how you know.
e State what tools of war are depicted in this image.
e List five details about the battle.
Analyse who is victorious, and who is losing
the battle.
Some depictions of people or objects are larger
than others. Why?
Discuss whether the images depicted in Figure 2.6
are consistent with what we have learned about
chariot warfare.

Assessment opportunities

+ In this activity you have practised skills that are
assessed using Criterion D: Thinking critically.
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The Hittite Empire

The Hittite Empire had its capital at Hattusa, in central
Anatolia in the middle of today’s Turkey. The Hittites
controlled vast territories in today’s Turkey, Syria and
Lebanon, and at times extended their control to the
Sinai Peninsula in today’s Egypt. They were the major
source of iron in the ancient world with mines located
near their capital city. They were the great rivals and
sometime ally of New Kingdom Egypt and the two
empires fought a series of major chariot battles that are
recorded on tablets found at Hattusa and in inscriptions
in Egypt’s temples.

Figure 2.7 Stone carving, in Abu Simbel Temple near
modern-day Aswan, of Ramses Il fighting the Hittites

Chariots were used as mobile shooting platforms during
battle. A warrior could shoot arrows at the enemy from

a distance with his composite bow while standing on the
leather floor of the chariot. The distance between the
chariot and enemy soldiers meant that the enemy could be
engaged without endangering the warrior or the chariot.

2 Why are empires formed?

If an enemy was close, the warrior could simply drive his
chariot to a safe distance and then continue to shoot his
arrows. If enemy troops began to leave the battle, the
chariot could follow, with the chariot’s warrior shooting
them from behind. Chariots were used in large numbers in
battles during this period. Egyptian Pharaoh Tuthmosis llI,
for example, fought a battle at the ancient city of Megiddo
with about 1,000 chariots, while his enemy, the King of
Megiddo, deployed about 1,000 chariots also.

Chariot warfare meant that battles were now fought in
fields or open areas. Once an enemy had been beaten

in the field, allied soldiers or workers could be brought
forward and protected until they reached an enemy fort
or city. Once a fort or city was reached, workers would be
protected from attack by chariot warriors while they dug
into or under walls, or simply remained outside while those
inside were slowly starved into surrender.

o
Chariotry

‘A chariotry was very expensive, the cost of the horses
and the chariots being only a beginning. For his vehicles a
ruler fielding even a modest number of chariots needed
wheelwrights, joiners, tanners and smiths, all with their
own workshops, and for his horses he needed trainers,
grooms and stable-boys, veterinarians, either traders or
breeders, and tracts of pasture and grain fields.

Most important of all, of course, were the skills required
of archer and driver. These skills were spectacular enough
that several modern scholars have doubted that an archer
standing on a rapidly rolling chariot could even draw his
bow, to say nothing of hitting a running target. But that
is precisely what many men in the second millennium sc,
over months of training and practice, learned how to do.’

Robert Drews, Militarism and the Indo-Europeanizing of
Europe, 2017, p. 109



Chariot warfare in New Kingdom Egypt

Chariot warfare seems to have come to Egypt suddenly
around 1675 sct. A people known to the Egyptians as

‘Rulers of Foreign Lands’, or Hyksos by later Greek-speaking
people, established a royal ruling family or dynasty later called
Dynasty 15. Using chariot warfare, they rapidly took control
over the entire Nile Valley and ruled from their capital city of
Avaris. Their victory can be credited to the fact that they had
chariots, while the native Egyptian rulers did not.

After approximately 150 years, southern Egypt (under
native Egyptian rulers) fought against Dynasty 15 for
several generations, using chariot warfare themselves.
Eventually the Hyksos were defeated and Egypt’s Dynasty 18
established the New Kingdom era. New Kingdom pharaohs
created an empire that dominated the Levant, and much
of today’s Syria, as well as parts of what is today eastern
Libya, and down into today’s Sudan. This allowed greater
protection of the central Nile Valley in the age of chariot
warfare and had the added benefit of supplying Egypt with
more resources such as wood, wine, olive oil, gold, ivory
and animals.

An empire may have been needed to support chariot
warfare. The chariot, its horses and the composite bow
were special, expensive tools of war. In addition, specialized,
trained warriors were required for using these tools. With
large, chariot-based armies, and the equipment makers

that supplied them, came a new class, a warrior class. In
Eqypt, this probably numbered several thousand people.
The state probably expanded over foreign lands in order to
economically support this new warrior class.

ACTIVITY: Innovations and
their effect on empire

ATL

Communication skills: Organize and depict
information logically

Collaboration skills: Help others to succeed; Work
collaboratively in teams; Listen activity to other
perspectives and ideas; Negotiate effectively
Information literacy skills: Identify primary and
secondary sources; Collect and analyse data to
identify solutions and make informed decisions
Critical-thinking skills: Evaluate evidence and
arguments

Innovations are closely connected with empires.

In groups of two or three, consider the innovations
listed in the table below.

Research each type of innovation, and on a copy of
the table, indicate which empire used or was affected
by it first.

Of all the innovations in the table, which three had
the greatest impact on civilization?

Explain how you arrived at your answer to this final
question.

Communicate your completed table and the answer to
the question above to the class as a display and/or class
presentation.

= Table 2.1 Innovations and their effect on empires

Chariot warfare

Gunpowder

Printing press

Paper currency

Postal system
Writing

Law code
Astrolabe
Ceramics

Assessment opportunities

# In this activity you have practised skills that

are assessed using Criterion B: Investigating,
Criterion C: Communicating and Criterion D:
Thinking critically.
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What role can economics play

in the development of empires?

As seen with New Kingdom Egypt’s expansion, economics
plays a key role in the development of empires. A country
may wish to secure supplies of grain, water or other
resources and this may lead to expansion.

ROMAN EMPIRE (27 Bce—476 ck)

The Roman Empire was a large and complex state with
vast trading networks, but also economic needs. While
some parts of the empire had an abundance of grain, for
example, other parts lacked food supplies to support their
population. While silver was produced in parts of today’s
Spain, olive oil was produced in the eastern Mediterranean
areas and today’s Britain produced tin, a necessary metal
for bronze production. Egypt supplied papyrus paper, while
certain islands supplied cities all throughout the empire with
marble. Rome’s economic system allowed the sharing of
resources all across its vast territory.

Grain in Egypt

The Roman Empire was almost entirely dependent on
grain production in Egypt. Before 31 scg, Egypt was an
independent country that supplied the city of Rome with
much of its grain. This grain was provided at low cost,

or even free, in exchange for Roman support against the
enemies of the ruling family of Egypt. These enemies were
often other family members, but could be other states.

Rome suffered through several civil wars and internal power
struggles. As the supplier of grain, Egypt was critically

™ Figure 2.8 The remains of a Roman fort, Vindolanda,
near Hadrian’s Wall in northern England

2 Why are empires formed?

important in these conflicts as enemies could be starved
and allies rewarded with food. The struggle over control

of this essential source of food eventually led to a series of
great battles between rivals in the eastern Mediterranean.
In 31 Bce, Egypt’s navy and that of its Roman ally Marcus
Antonius, known as Mark Antony in English, were defeated
and in 30 sce Egypt lost its independence. Egypt then
became the personal property of the first Roman Emperor,
Octavian Caesar, who was referred to as The Augustus.

ACTIVITY: Rome’s economic
network

ATL

m Information literacy skills: Identify primary and
secondary sources

m Critical-thinking skills: Evaluate evidence and
arguments; Draw reasonable conclusions and
generalizations; Consider ideas from multiple
perspectives

Research an archaeological site from the time of the
Roman Empire. This can be from the list below, or any
excavation of your choice:

e Pompeii e Vindolanda

e Caesarea e Leptis Magna
e Herculaneum e Carthage

e Vindobona
e Faesulae
e Trier

Identify at least ten artifacts that have been found
in the excavation of your choice. Locate from where
these objects may have come in the empire.

Print out a map of the Roman Empire. Plot the location
of each of your identified artifacts on the map.

Suggest a hypothesis as to how these objects were
transported and the possible trade routes, over both
land and sea.

Assessment opportunities

# In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding and Criterion B: Investigating.




Silver and agriculture in Carthage

The Carthaginian Empire was a Mediterranean trading
power, based in modern-day Tunisia. Carthage was Rome's
main economic competitor in the Mediterranean. The
competition between them resulted in three separate wars
between 264 sce and 146 sce known as the Punic Wars.

As Rome’s population and strength grew, more sources of
grain had to be found. Carthage controlled the island of
Sicily, a rich agricultural area. Its annexation by Rome in
241 sce meant that Rome received 1 million bushels of free
wheat each year from the island. Additionally, Rome now
controlled the islands of Corsica and Sardinia, allowing it
to take over trade routes in the western Mediterranean
Sea. The second war with Carthage began because Rome
wanted to take over the silver mines that were found in
today’s Spain. When Carthage was defeated in 201 Bck,
Rome limited Carthage's territory to north Africa and
annexed much of today’s Spain.

The third war between Rome and Carthage was arguably
the result of Rome’s increased reliance on grain grown
in north Africa, as well as increasing economic rivalry

between Carthage and Rome in the eastern Mediterranean.

Rome's victory in the Third Punic War in 146 sct led to
the destruction of Carthage, its annexation as a Roman
province, and the enslavement of its population for sale in
Rome’s markets.

ACTIVITY: The Roman Empire
ATL

m Collaboration skills: Work collaboratively in
teams; Help others to succeed; Listen actively to
other perspectives and ideas

m Information literacy skills: Identify primary and
secondary sources

Consider the three maps of the Roman Empire in
Figure 2.9.

Investigate one territorial annexation or loss that
occurred in the Roman Empire. Determine how that
annexation or loss may have affected the empire
economically. You may identify resources this territory
supplied. For example, you are already aware that
areas that are in today’s Spain were annexed because
of their silver mines.

As a class, create a timeline that indicates when areas
were annexed or lost to the Roman Empire and the
effects that may have had on the economy. Be sure to
include:

economic resource(s) provided by your chosen

region

the significance of this resource to the Roman

Empire

the date this region was acquired or lost by Rome
e any other relevant facts.

Assessment opportunities

# In this activity you have practised skills that are
assessed using Criterion B: Investigating.
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Key

[ ] Roman Empire before
the start of the Punic
wars (264 Bce)

Key

[ ] Roman Empire after
the end of the Punic
wars (146 ck)

Key

[ ] Roman Empire during the
time of Augustus (14 ck)

= Figure 2.9 The Roman Empire
during three different periods
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What role can
climate play in the
development of
empires?

It is now understood that climate change has played a role in
the development of empires in history. Climate change can
increase rainfall, raise or lower temperatures, and shorten or
extend growing seasons over long periods of time. These can
have many effects on the populations of these areas.

UMAY YAD CALIPHATE
(661-750 ck)

Scientists have discovered that there were three major
volcanic eruptions in 536, 540 and 547 ce. These eruptions
sent a large amount of dust and ash into the Earth’s
atmosphere, affecting the amount of sunlight parts of the
Earth received. This led to a general cooling of the climate
and summers were shorter until about 660 ct. As a result,
growing seasons were shorter for farmers, leading to food
shortages. People were less healthy due to this and more
susceptible to disease.

The early Islamic Caliphate, which ruled between 632 and
661, bordered the Persian and Byzantine, or Eastern Roman,
Empires. These two large states had been devastated over
the previous century as the result of the disrupted climate.
Both states had suffered food shortages, the spread of
plagues and invasions from nomadic people seeking
grasslands. These stresses led to political instability and
war between these two states as well. Starvation, disease
and war weakened both and assisted in their defeat by the
armies of the early Caliphate. The Umayyad Caliphate was
able to continue the expansion, eventually annexing all the
Persian Empire and the Middle Eastern and north African
territories of the Byzantines.

This period of climate change may have assisted the
Islamic Caliphate and its successors, the Umayyads. The
Islamic Caliphate originated in the deserts of the Arabian
Peninsula. During the period between 536 and 660,

Plague of Justinian (541-42 ck)

The Plague of Justinian was a pandemic that affected the
Byzantine Empire during the rule of Emperor Justinian.
The plague was caused by the bacterium Yersinia pestis
which originated in Central Asia and lived in fleas. The
fleas lived and fed on rats and spread to other animals.
The bacterium may have come into the empire with
nomadic people who sought new grasslands during this
period of climate change, and/or in ships that visited
Asian ports. According to Procopius, a historian who
witnessed the plague, 10,000 people died daily in the
Byzantine capital, Constantinople. Modern historians
believe that half the population of the empire died during
this plague and later outbreaks. The Plague of Justinian
led to the death of millions across the world.

the region experienced greater rainfall as a result of the
change in climate. This meant more grass and shrubs grew
to feed camels and horses, upon which people relied for
transportation, trade, food and warfare. This led to a larger
population of healthy people and animals that supported
the Umayyads and therefore larger armies of healthy men
and animals to expand into Byzantine and Persian territories
that were now weak.

THE MONGOL EMPIRE
(1206-1368 ck)

The homeland of the Mongol people were the grasslands of
Asia. Grasslands fed the horses and animals, such as sheep,
upon which the people depended for milk, food, leather,
dung and hair. Milk and food were consumed, while leather
was used for clothing and armour. Dung was dried and
used for fuel for fires, while hair was used to make felt for
clothing, tents and saddles. Mongol people were completely
dependent on their horses and other animals for their way
of life. A dry summer meant less grass and that could easily
lead to starvation in the winter months for both animals
and people.

Scientists have demonstrated that from 1211 to 1227, the
grasslands of the Mongol region received greater rainfall
than in previous decades. This led to significantly more
grass and therefore an increase in animals that were far
healthier than before. This meant healthier people who lived
longer and had more and healthier children. The armies of
Genghis Khan and his descendants directly benefited from
this period of climate change by having more people and
animals to rely on as the empire expanded.
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Figure 2.10 The Mongol Empire, during the time of Kublai Khan, was divided into four distinct khanates: the Yuan
Dynasty, the Golden Horde, the llkhanate and the Chagatai Khanate

ACTIVITY: The importance
of economics and climate for
empire formation

ATL

m Communication skills: Use a variety of speaking
techniques to communicate with a variety of
audiences

m Critical-thinking skills: Interpret data; Evaluate
evidence and arguments; Consider ideas from
multiple perspectives

Research either the time period 536-47 ce or 1211-27 ck.

Individually, identify another empire that existed during

this time period, besides those mentioned in this section.

2 Why are empires formed?

Brainstorm, in pairs, whether the volcanic eruptions or
increased rainfall affected these empires and, if so, how.

Evaluate, in pairs, which is more important for the
formation of empire: economics or climate?

Outline, in bullet points, the arguments you would use
if you were going to write an essay about this topic. List
the arguments in order of importance.

Assessment opportunities

# In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding, Criterion B: Investigating,
Criterion C: Communicating and Criterion D:
Thinking critically.



ls empire formation
an inevitable
part of human ACTIVITY: Debate on empire formation

history?

ATL

m Communication skills: Use a variety of speaking techniques to
communicate with a variety of audiences

m Collaboration skills: Encourage others to contribute; Listen actively to
other perspectives and ideas

m Critical-thinking skills: Interpret data; Evaluate evidence and arguments;
Consider ideas from multiple perspectives

Empires seem to have existed from the
earliest times in human history and

still exist today. In some cases, these
empires were intentionally created
through military conquest and political important.

CconCerns. In other cases, it SEems that e Divide into groups or teams based on your choice.
empires were formed as a reaction to o Analyse, as a team:

e Decide which factor for empire formation you consider the most

economic needs. o the factors to determine why you consider your chosen factor to be the
most important
o the factors to determine why other factors are less important
o historical examples that strengthen your argument
o whether this conclusion is absolute, or whether you can think of
exceptions where another factor may be more important.
e Copy and complete Table 2.2 and then hold a class debate on which factor
is the most important for empire formation. Use the guidance on debating
to help structure and conduct the debate (see page 43).

= Table 2.2 Factors in the formation of empires

Military

Technology and innovation

Economics

Climate

Assessment opportunities

# In this activity you have practised skills that are assessed using

Criterion A: Knowing and understanding, Criterion B: Investigating,
Criterion C: Communicating and Criterion D: Thinking critically.
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Debating

00F

Debating an idea with other students is a great way to explore and learn about issues and is a useful skill that can
be used in many contexts, both in school and beyond.

One popular format is the Lincoln/Douglas debate format. Table 2.3 gives some guidance on how to carry
out a debate in this way. The debate is organized around two groups. The first group makes the ‘affirmative’
proposition — that something is the case. The second group then critiques this proposition and makes the opposing

case — the 'negative’ proposition.

= Table 2.3 The Lincoln/Douglas debate format

Order of the debate Tips

First affirmative constructive —
7 minutes

Start with a good introduction that attracts the audience’s attention and interest in
the topic.

Clearly state the resolution/proposition.

Clearly state each of your contentions.

Support with reason and evidence.

Conclude effectively.

Cross examination of the affirmative
by the negative — 3 minutes

Ask questions — have a strategy or at the very least a direction to your questioning.
Be courteous.
Face the audience.

First negative constructive —
8 minutes

Start with a good introduction that attracts the audience’s attention and interest in
the topic.

Clearly state the negative position on the topic.

Clearly state the negative observations.

Support with reason and evidence.

Attack and question the affirmative contentions/evidence.

Conclude effectively.

Cross examination of the negative by
the affirmative — 3 minutes

Ask questions — have a strategy or at the very least a direction to your questioning.
Be courteous.
Face the audience.

Rebuttal speeches

No new arguments are allowed — new evidence or analysis is OK.

First affirmative rebuttal — 4 minutes

Respond to the negative observations — show how they are not as strong/relevant
as the affirmative contentions.
Rebuild the affirmative case.

First negative rebuttal — 7 minutes

Respond to the latest affirmative arguments.

Make your final case to the audience that the negative position is superior to the
affirmative.

Try to convince the audience the affirmative has failed to carry the burden of proof.
Summarize the debate, conclude effectively and ask the audience to agree with
the negative position.

Second affirmative rebuttal — 4
minutes

Respond to the final negative arguments.

Summarize the debate and show the audience how the affirmative position is
superior — and the affirmative has carried the burden of proof.

Conclude effectively.
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To what extent can
We ConSider em pires . Human history has included many empires. Some of these

empires continued for hundreds of years, while others

a th I n g Of the paSt? r existed for only a short period of time before collapsing.
r However, whether they existed for a short or long period of

time, it is clear that human history has been affected greatly
by the existence of empires.

ACTIVITY: Essay on empire m_

formation Essay frame

ATL Plan

Organize your sources and ideas to support your

B Information literacy skills: Collect and analyse data _ ) _
question and offer another view. Add details and

to identify solutions and make informed decisions
m Critical-thinking skills: Evaluate evidence and examples from your knowledge for both sides of the

arguments argument.

o . Introduction
In this activity, you will create your own research

question that focuses on some aspect of why empires You need to state your argument. What side of the

form, and write an essay to answer this question. argument do you support? You could briefly state

_ _ which sources agree and which do not.
Some questions to consider may be:

e Do empires occur naturally, or do they only exist Main body
because of the human desire for conquest and
expansion?

e Did a specific country today form in a way that is
consistent with some of the formations of empires we
have seen in this chapter?

State at least two points that will address the
question. Discuss the evidence and sources for each.
Have a clear opening sentence that links to the
question for each section.

Remember to use linking words: however, on the

Choose one of these questions, or create your own. o _ -
other hand, conversely, similarly, in addition, etc.

Evaluate whether empire formation is a natural part of
human history by creating a question that focuses on an
aspect of empire formation. Write a sentence or two that answers the question.
This should match the evidence provided.

Conclusion

Formulate an argument about empire formation to
address the research question you have created.

Use this knowledge to write an essay with an Assessment opportunities
introduction and conclusion and at least two main points,
with evidence, and placed in order of importance. You ¢ In this activity you have practised skills that

are assessed using Criterion A: Knowing and
understanding, Criterion B: Investigating,
Criterion C: Communicating and Criterion D:
Thinking critically.

could use the essay frame (right) to help you.
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Take action

ﬁlthough Japan is the only modern country that In this chapter, we have discussed why and how empires
as an emperor, many countries today used to be formed throughout history. We have reflected on the

empires. Some empires have been responsible for o , ,
human rights abuses in the last few hundred years. characteristics of empires. We have also assessed the relative

Choose one of the following empires and identify importance of other factors in empire formation. Through
a human rights abuse or abuses that occurred this exploration, we have reflected on the benefits of
towards some of its subjects. Determine if these empires for citizens and their leaders.

human rights abuse(s) continue today, and where.
Develop a class presentation regarding those abuses
and how they have been addressed by the United
Nations, other non-governmental organizations or
modern governments, or if they have not yet been
successfully addressed. Give this presentation in class,
or to a wider audience.

Use this table to reflect on your own learning in this

chapter.

Questions we asked Answers we | Any further
found guestions now?

Factual: What are common
characteristics of empires?

& Abyssinian Empire
: : Conceptual: What role
¢ Austro-Hungarian Empire does the military play in the
" : development of empires?
¢ British Empire What role can innovation
¢ Central African Empire and technology play in the
: : development of empires? What
¢ Chinese Empire role can economics play in the
oF h EMDi development of empires? What
rench tmpire role can climate play in the
& Italian Empire development of empires?
: Debatable: Is empire
R EmaE formation an inevitable part of
¢ Ottoman Empire human history? To what extent
: can we consider empires a
¢ Portuguese Empire thing of the past?
¢ Russian Empire Approaches to learning you Description | How well did
_ _ used in this chapter —what new | you master the
¢ Spanish Empire skills did | skills?
you learn? _
Q
C
- O
EXTENSION 3k
=3 I et
2|3 |& |3
Organize a letter-writing campaign to a relevant Communication skills
government, embassy or non-governmental Collaboration skills
organization asking that institution about how ST .
_ o _ _ Information literacy skills
their organization or government is working to . . :
_ _ Critical-thinking skills
resolve that particular human rights abuse or . — .
: : .y : : Creative-thinking skills
abuses. Consider creating a petition and involving _
: : : : Transfer skills
your peers in protesting human rights abuses in =
Learner profile attribute(s) Reflect on the importance

the world.

of being an inquirer for your
| learning in this chapter.

Inquirers
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Global interactions

globall

CONSIDER THESE
QUESTIONS:

Factual: What systems keep
empires in place? What are the
effects of an empire’s global
Interaction?

Conceptual: How can empires
successfully defend themselves
from challenges and threats? What
factors might be important for
maintaining a successful empire?

Debatable: To what extent is
leadership important in the
maintenance of empires? To what
extent are empires and modern
supra-national organizations and
superpowers similar? Can empires
successfully accommodate the
expression of personal and cultural
difference?

Now, share and compare your
thoughts and ideas with your
partner or the rest of the class.

Figure 3.1 (a) Statue of the Roman Emperor Augustus (27 sce—14 cg);

(b) Statue of the Roman Emperor Marcus Aurelius (161-80 ck); (c) Statue of
the Emperor Commodus as Hercules (177-92 ck); (d) Statue of the Roman
Emperor Trajan (98-117 ck)

Find out the common challenges faced by some of the world’s empires.

Explore the reasons why empires are challenged both internally and
externally, and how some of the world’s empires faced challenges to their
rule, both from within the empire and outside it.

Take action by investigating how some states handle internal and
external crises today.

These Approaches to € Assessment
Learning (ATL) skills

will be useful ...

opportunities in
this chapter:

Communication skills

Collaboration skills
Information literacy skills
Critical-thinking skills
Transfer skills

by Concept



We will reflect on this learner
profile attribute ...

e Reflective — we will thoughtfully consider our own

strengths and weaknesses in terms of analytical
and debate skills, working to understand our own
development as historians, and how our own ideas
and experiences are the result of the history of the
world around us.

3 How do empires work?

SEE-THINK-WONDER

Look at the images in Figure 3.1.
What do you see?

To analyse these images consider the following

questions:
e How do these statues seem physically?
o Consider the colour and size of the statue.
o What are they wearing?
o What artifacts or items are they holding?
o What do they suggest about their subjects?
What does this make you think?
o Do you think these statues are true to life?
o Why were these emperors portrayed in this way?
What does it make you wonder?
o How are leaders portrayed now?
o In what ways is this different?
o In what ways might it be similar?
o What does this tell us about the role of leadership
in these societies compared to your own?

Why do you think statues and other sculptures are
important for the maintenance of empire?

Now share your thoughts with the class.

alliances Silk Road
infrastructure standing armies
military tax

military infrastructure



Empires develop systems to support the state. These systems
are varied, but can be used to aid the government while it
engages in trade, communication, law and all other aspects
of governance. Examples of these systems include:
government and bureaucracy
legal systems
infrastructure and communication systems in the form
of postal systems, roads and bridges.

Governments are organizations that operate states and
therefore empires. These governments come in many
forms (see Chapter 2), but generally feature a ruler or
rulers, officials who keep things organized and functioning,
laws and law enforcement, and the collection of taxes to
pay for the government and to be spent on maintaining
the state.

Tax collection

Empires have collected taxes for thousands of years. People
have been required to give to governments:
time and labour
goods, such as farm products or raw materials
services
money.

Without taxes, governments would not be able to maintain
the systems that allow empires to continue. Empires have
used taxes for:
military expenses such as soldier salaries and food,
equipment, ships, fortifications
construction projects such as roads, buildings and canals
salaries for government officials in courts and law
enforcement and as scribes, etc.
future use in a crisis.

Figure 3.2 Some ancient forms of money

Historians continue to debate the origin of money. We
know that in ancient times people traded metals and
precious materials such as ivory, silk and shells for other
goods. These metals and goods served as a form of
money. Manufactured money was first used in China
around 1000 sce when small bronze knives and spades
were created specifically to function as money does
today. The first coins were minted around 650 sct by
the Kingdom of Lydia, which ruled what is now western
Turkey. This innovation spread to Greek-speaking
communities throughout the Mediterranean region
rapidly thereafter. Paper money was developed by

960 ce by the Song Dynasty. After the Mongol invasion
of China, the idea of paper currency spread to much of
the rest of the world.

Taxes have been collected in many ways. There have been
taxes on:

people

families

services and products

land

movement of people and goods.

by Concept



Hongwu, the first Ming Emperor
of China

= Figure 3.3 Hongwu, the first Ming Emperor of China

Records were very important throughout China’s long
history. Government records indicated to Hongwu, the
first Emperor of China’s Ming Dynasty, that there were

not enough people farming for many reasons, including

drought, high taxes and soil erosion that meant less
could be grown. Hongwu ordered the planting of
millions of trees to combat soil erosion, reduced and
ended taxes on certain types of farm land, ordered
the construction of ponds and lakes to store water for
use throughout the year, and had canals excavated for
irrigation and transportation. By the end of his rule,
more land was farmed in China than at any other time
in history up to that point.

In the world today, people pay taxes on their income, their

property, the goods and services that they purchase, and
licenses. If people travel to another country, they often
have to purchase a visa, a form of entry tax. Similarly, in
the Roman Empire under the Emperor Augustus, citizens
of Rome were taxed for a variety of things, including land,

homes and real estate, personal wealth, slaves, animals and
inheritances. All empires have required the payment of taxes

in one form or another.

3 How do empires work?

i

Neo-Assyrian Empire (911-609 Bck)

In 1952, archaeologists discovered part of an archive

of the Assyrian Empire in the ruins of ancient Nimrod,

a former Assyrian capital. The archive contained letters

written by government officials from other parts of the

empire, as well as copies of letters written by the ruler

of the city, the future King of Assyria, Shalmaneser the

5th. The letters indicate the importance of the records in

running the government and include reports on:

e supplying the army

e building of city walls

e battles (both victories and defeats)

e population and movement of people

e trade with neighbouring countries

® taxes

e political decisions by the Government regarding
other countries.

The archive was so important that the reports were kept

for over a century, eventually being buried when the city

was destroyed in a war that ended the Assyrian Empire.

Planning/record keeping

All successful empires have maintained records for successful
administration. These have included records of who lived
there, soldiers, trade, agriculture, taxes paid and not paid,
resources that needed to be imported and resources
produced, weather and climate reports, and infrastructure.
They also included records concerning diplomacy, the
interaction between the empire and other states. These
records allowed the government to:

develop future plans

keep track of current projects

meet challenges

ensure the timely payment of debts, soldiers, servants
and other employees

verify historical information

ensure that relations with other states were organized
and to their benefit.



SOURCE A

‘At the age of nineteen, on my own

initiative and at my own expense, | raised

an army by means of which | restored
liberty to the republic, which had been
oppressed by the tyranny of a [Roman]
faction [of rebels]. For which service the
Senate, with complimentary resolutions,
enrolled me in its order ... giving me at
the same time [priority] in voting; it also
gave me the imperium [highest military
and legal authority]. As propraetor
[governor of a province] it ordered me
... 'to see that the republic suffered

no harm.” In the same year, moreover,
as both consuls [Senate chairmen and
military commanders] had fallen in war,
the people elected me consul ... for
settling the constitution.’

Funeral Inscription for The Augustus, the first
emperor of Rome

ACTIVITY: Source analysis
ATL

m Critical-thinking skills: Recognize unstated assumptions and bias;

Interpret data; Evaluate evidence and arguments; Revise understanding
based on new information and evidence

m Transfer skills: Inquire in different contexts to gain a different
perspective

Records are maintained so that an empire can make good decisions based on
accurate data. For example, the Neo-Assyrian Empire, as mentioned above,
kept track of construction, military achievements, trade agreements, taxes
and more.

In some cases, however, records, or what appear to be records, may be
created and spread to change or influence the opinion of an empire’s citizens.
This can be known as propaganda.

Individually, analyse the source on the left, written by the Emperor Augustus
and inscribed on his tomb as well as many other temples throughout the
Roman Empire.

Consider the questions below:

e What factual information can we determine from this source?

e Why did The Augustus discuss those specific events in his funeral
inscription?

e Who is the intended audience?

e What image of himself did The Augustus want to portray to the citizens of
the empire?

Evaluate the purpose of this source based on your answers to these
questions.

To find the purpose of a source, think about why the source was written, spokewn or draww,
and who it was for - who was the audience?

Formulate an argument about the purpose of this source. Using this source
and your own knowledge, write this argument in a short essay.

Include an tntroduction, a conclusion and at Least two paragraphs that each deal with a
separate Lssue from the tnscription. You may use the essay frame opposite.
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Venice

A

A
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Key i

B Territories of Venice E,
* Major trading outposts
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Essay frame
Introduction

Here you set out your line of
argument.

First section and Second
section

Use these paragraphs to
explain each point in turn.
Don’t forget to have a clear
opening sentence that links to

= Figure 3.4 Republic of Venice in the fifteenth century

the question, and remember Venice

to refer to examples from the Venice was a city in today’s Italy that operated its own version of empire between
source. the seventh and eighteenth centuries. Although Venice was a form of republic,
Conclusion where eligible voters selected the country’s leadership routinely, it ruled over

other lands, islands and cities for hundreds of years. The main holdings of Venice
were communities on the Adriatic and Aegean Seas, including parts of today’s
Croatia, Montenegro, Albania, Greece and Turkey. For much of the 1200s, they
ruled the city of Constantinople (today’s Istanbul) and much of the land around it
after defeating the Eastern Roman, or Byzantine, Empire. This empire was built on
dominating trade between the Middle East and Europe for hundreds of years and
this required a very organized government that kept detailed records.

You should write a sentence
or two that answers the
question and/or supports your
argument. For another essay
writing frame, see p304.

The archives of the Republic of Venice contain hundreds of thousands of
documents. The section of the archives that deals with interactions with the
Ottoman Empire over a 500-year span of time demonstrates the importance
Venice placed on records and information. The archive contains:

m 21 peace treaties

®m announcements by the ruler of the Ottoman Empire regarding battle
victories and changes in the law

reports from Venetian diplomats on the Ottoman government

reports from Venetian merchants on financial dealings with Ottoman
merchants and their government

m letters written by Ottoman officials to Venetian government officers

m accounts of battles between the Ottomans and Venetians.

Assessment
opportunities

¢ In this activity you have
practised skills that are
assessed using Criterion A:
Knowing and understanding,
Criterion B: Investigating,
Criterion C: Communicating
and Criterion D: Thinking
critically.

The Venetians were able to use comprehensive records in order to understand
and manage their relationship with the Ottoman Empire. While sometimes allied
or working in cooperation with the Ottomans, they also fought each other on

a regular basis. Without these records, Venice would not have been able to
successfully guide their relationship with the Ottoman Empire.
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LAW AND LAW ENFORCEMENT

Laws are the rules that govern how people and their
government interact. Laws can be based on religion,
traditions or decisions made by rulers or as the result of
people meeting together to create the laws based on
common understandings. Law codes generally strengthened
empires. In order to ensure that laws were followed, systems
of courts and law enforcement were developed.

O

The Ur-Nammu law code,
c. 2100 BcE

The oldest surviving text of laws is the Ur-Nammu law
code. It was issued by King of Ur-Nammu, the first

king of the Neo-Sumerian Empire, which was primarily
located in today’s Irag and Syria. The tablet had over 50
written laws, 30 of which we can read today. The laws
indicate that people should be executed if they commit
murder, robbery, adultery or rape. For other crimes,
people were fined, paying specific amounts of silver

or grain.

= Figure 3.5 First known version of the Ur-Nammu law
code inscription, housed in the Istanbul Museum
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ACTIVITY: Investigating legal
systems

ATL

m Collaboration skills: Help others to succeed; Work
collaboratively in teams; Listen actively to other
perspectives and ideas; Negotiate effectively

m Transfer skills: Inquire in different contexts to
gain a different perspective

Explore, in small groups, the legal systems below:
The Hammurabi law code

The Ur-Nammu law code

The Roman Empire’s legal system

The Mongol Yassa

The Republic of Venice's legal system

The Umayyad Caliphate’s legal system

Identify one legal system to study in greater depth
per group.

Investigate, as a group, the different ways that your
chosen legal system addresses murder, treason and
theft.

Discuss, as a group:

e the differences and similarities between these legal
systems

e what these differences may say about the societies

e whether the punishments for these crimes are
similar to or different from the laws of some

modern states.

Assessment opportunities

& In this activity you have practised skills that

are assessed using Criterion A: Knowing and
understanding, Criterion B: Investigating,
Criterion C: Communicating and Criterion D:
Thinking critically.

Roman law

The system of law used during the Roman Empire was
developed earlier, during the Roman Republic (509-27 B8cE).
The first written laws were the Twelve Tables which served
as a basic constitution for Rome’s citizens. The Twelve Tables
stated certain rights and responsibilities of citizens, including
the right to trial. They also contained laws about religion
and crime, and laws that governed the state. Laws made
later had to be consistent with the Twelve Tables, including
those laws developed during the Roman Empire.

3 How do empires work?

ACTIVITY: Constitutions
ATL

Communication skills: Organize and depict
information logically

Collaboration skills: Help others to succeed;
Listen actively to other perspectives and ideas;
Negotiate effectively

Critical-thinking skills: Evaluate evidence and
arguments

Explore two of the following constitutions or forms of
constitutions:

e The Twelve Tables

e The Hittite Constitution

e The Ur-Nammu law code
o
o

The Solonian Constitution of Athens
The Edicts of Ashoka

Use this knowledge to create your own constitution
for a city-state or empire.

List, in writing, the rights of your citizens, and the
responsibilities of your government towards its
citizens. Indicate the type of government and its
representative bodies, if there are any.

Discuss and debate the constitutions in class, and
merge them to form a single constitution, holding
votes on each clause to ensure that it represents the
majority view.

Assessment opportunities

# In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding, Criterion B: Investigating,
Criterion C: Communicating and Criterion D:
Thinking critically.



The Twelve Tables gave Roman citizens the right to be tried
for crimes that they were accused of committing. They also
allowed any Roman citizen to bring accusations against
others to the appropriate court. For example, accusations
of treason were referred to the court that dealt specifically
with treason. The right to trial allowed the development of
the institution of lawyers who knew the laws and had good
speaking skills; it was not reasonable to expect all citizens
to know all the laws. Juries of citizens, under the guidance
of a government-appointed magistrate, heard arguments,
reviewed evidence and decided whether or not an individual
or group was quilty or innocent. Sentencing was the
responsibility of the magistrate in cases of guilt.

The influence of Roman law

The Roman Empire lasted for centuries, officially ending
in 476 ce with the fall of the Western Empire and the
sack of Rome by Odoacer, a German military leader,
who declared himself ruler of the Italian Peninsula.
However, the Eastern Roman Empire continued for
centuries afterwards (referred to as the Byzantine
Empire, it eventually fell to the Ottoman Empire

in 1453). Because of this, Roman law has had a
considerable influence on the world.

In the sixth century, the Eastern Roman Emperor,
Emperor Justinian |, organized old Roman laws and
formulated new ones, forming the Corpus Juris Civilis,
sometimes referred to as the Justinian law code. This
law code, in various forms, was used until the very end
of the empire and became the basis of most European
legal systems in the nineteenth century. For example,
the Corpus Juris Civilis was the basis for the legal system
of Germany until 1900.

Many ideas that we consider modern, like trials, juries,
judges, precedent and appeals, are actually from

the Corpus Juris Civilis. In fact, because of the effect
that Roman law has had on the legal field, it is still a
compulsory subject for legal degrees in many countries
around the world today.

The concept and purpose of empire has largely been
replaced by modern superpowers and the supra-national
organizations that have established support. Instead of
controlling large physical and geographic spaces, these
superpowers dominate the world’s economy, resources,
health care, education, research and diplomacy through
these supra-national organizations. Additionally, these
supra-national organizations can protect and support
smaller countries and bodies to some extent. This system
has affected many aspects of modern society, including the
nature of conflict, conflict resolution and political change.
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ACTIVITY: Comparing supra-national organizations and superpowers

ATL

m Critical-thinking skills: Recognize unstated
assumptions and bias; Interpret data; Revise

understanding based on new information
and evidence

m Transfer skills: Inquire in different contexts to gain
a different perspective

To address the following activity, it is important to
understand these terms:

e Superpower — a state or empire with a dominant
position in world politics, that is characterized by its
ability to exert influence or project power through
economic, technological, military, cultural and
diplomatic strength. Examples include the Soviet
Union and the USA during the Cold War.

e Supra-national organization — an international
group or union where the influence and power of
member states exist beyond national boundaries,
and decision-making affects all member states of
the organization, group, or union. Examples include
the European Union (EU) and the World Trade
Organization (WTO).

Consider the following historical and modern or
contemporary social movements (or any others of
your choice):

Historical social movements:
e Roman slave revolts

e US civil rights movement (1954-68 ck)
e Chartist movement (1838-57 ck)

e Women's rights movement

e Taiping Rebellion (1850-64 ck)
Modern social movements:

e Arab Spring

e Occupy Wall Street movement

e Environmental Justice Movement

3 How do empires work?

Anti-Apartheid Movement
Human rights movement

Compare and contrast one historical social movement

with a modern one. Think about the following:

What rights or benefits were being demanded by the
protesters?

What unique challenges does a historical social
movement face that a modern one does not, and
vice versa?

What protections exist, or existed, for social
movements?

How would individuals involved in these protests be
treated?

Who would be opposed to these social movements?
Why?

Did any supra-national organization play a role in
mediating this conflict? What effect did this have on
the overall outcome?

Are the answers to these questions dependent on
the time period, the geographic region, the local or
regional culture, or the politics of the particular state
or region? How?

Use these questions to formulate an argument on how
social movements have changed through time, and the
effect of supra-national organizations on the nature

of conflict.

Plan an essay, in bullet-point form, addressing your
research question. This plan must include your argument,
and at least three pieces of significant evidence.

Assessment opportunities

# In this activity you have practised skills that

are assessed using Criterion A: Knowing and
understanding, Criterion B: Investigating and
Criterion D: Thinking critically.




Mongol law

The law code of the Mongol Empire was known as the
Yassa and was initially developed by Genghis Khan in order
to manage the behaviour and actions of his armies. It was
oral in form because most Mongols, at least at the empire’s
beginning, could not read and write. While written versions
of the Yassa existed, these were only available to the royal
family.

Since the Mongol Empire was managed by the military, and

the majority of Mongols were soldiers, the Yassa focused

primarily on:

m the military and its organization

m the requirement of all Mongols to work together,
regardless of former tribal affiliation

m responsibilities of high-ranking members of both the
army and the royal family

m forbidding attacks of any kind on members of the royal
family

m the banning of retreat in military actions

the requirement to show courage in war.

Later, the Yassa expanded to include laws on:
marriage and adultery

treatment of animals and resources like water
inheritance

military issues

crime and punishments

responsibilities of citizens.

The Yassa helped make sure that the military strength

and unity of the Mongols was maintained as the empire
expanded. Since the Mongol Empire included diverse
cultures and former states, the Yassa acted as a way to
ensure the Mongol people did not lose the military strength
that had won them the empire in the first place.

INFRASTRUCTURE

Successful empires developed infrastructure. This included
roads, bridges, dams, canals and facilities for the public
good, such as grain silos. These projects bound the empire
together, allowed faster movement of people and goods,
and the storage of food to prevent famine.

Roads and bridges

Roads and bridges were very important to many empires.
They allowed the movement of people and goods. While
some empires maintained paved stone or gravel roads,
others, like the Mongols, had systems of roads and paths,
like the Silk Road, that functioned in a similar way (see
above). Bridges allowed roads to cross bodies of water and
ravines.

Roman Empire (27 Bce—476 ck)

The Roman Empire built many roads in order to connect
Rome, the capital, with its vast territory. These roads

were built by the military for its use, but also for the
transportation of goods, civilians and government officials.
In addition to the roads, the military built way stations and
inns at regular intervals to service the needs of travellers.
Distance markers were also installed to help calculate
distance and give directions.

It is estimated that 400,000 km of roads and bridges were
built by the Roman Empire, spread through the empire’s
113 provinces. Because of the importance Rome placed

on its provinces and the goods they supplied, the building
of roads and bridges in the empire was considered the
responsibility of the government. In fact, there were specific
government officials whose only responsibility was the
building and maintenance of roads and bridges to enable
the transportation of goods and services. Sections of Rome’s
roads still exist and some are in use today, having only been
modernized. The Via Appia still connects Rome with the
southern Italian city of Brindisi, for example, and the Via
Egnatia is still basically followed, linking Durres, Albania to
Istanbul, Turkey.
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Inca Empire (1438-1533 ck)

The Inca Empire in today’s South America was dependent
on a vast system of roads that linked its huge territory. Many
of the roads were originally built by other states before the
Inca expanded these and built additional routes. By the

end of the empire, there were approximately 40,000km

of roads in use. Roads were built and used for religious

and government purposes (the government owned and
controlled all resources). The public had to have permission
to use any of the road network. The Qhapaq Nan, the Great
Inca road, was the largest road at 6,000km in length. It
linked the north and south of the empire with the capital
city of Cusco. Bridges were necessary to cross rivers and
swamps, and ravines and were built out of wood, ropes,
stone or rafts, depending on local resources and the
distance that needed to be crossed.

Roads were primarily used by chasqui, human runners, who
moved messages and goods, such as fish, cotton, maize
and textiles. Pack animals, such as llamas and alpacas, also
moved goods along the roads, but were not strong enough
to allow human riders. The wheel was not known in South
America at this time, so there were no wagons or carts of
any sort. The government also used the roads to redistribute
supplies, with huge storage facilities built along the roads in
case of need (see below).
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SOURCE A

‘The road you travel from Tana [Azov] to Cathay is perfectly safe,
whether by day or by night, according to what the merchants
say who have used it. Only if the merchant ... should die upon
the road, everything belonging to him will become the perquisite
[property] of the lord of the country in which he dies ... And
there is another danger: this is when the lord of the country
dies, and before the new lord who is to have the lordship is
proclaimed; during such intervals there have sometimes been
irreqularities practised on the Franks and other foreigners ...’

Account of the Silk Road by Florentine merchant [from Florence in
today’s Italy] Pegolotti, 1340

SOURCE B

= Figure 3.6 Map of Roman Britain’s road system

SOURCE C

‘The Romans built over 53,000 miles of main roads from
Newcastle in the north west to Damascus in the south east.
The way in which roads were built varied according to the level
of anticipated traffic, the nature of locally available materials,
climate, topography and, particularly in the case of Britain,

the disposition of the local people towards the Romans.

British Roman roads were unique in being constructed on an
embankment or agger, principally as a means of allowing the
Roman users greater visibility and in the case of attack, to give
them the advantage of height. Lowland British Roman roads
were usually built through wooded countryside and a significant
clearing was formed each side of the road, again for reasons
of security.’

The Romans and their Roads, J. Knapton
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ACTIVITY: The benefits of
roads

ATL

m Critical-thinking skills: Recognize unstated
assumptions and bias; Interpret data; Evaluate
evidence and arguments; Revise understanding
based on new information and evidence

m Transfer skills: Inquire in different contexts to
gain a different perspective

Consider Sources A, B and C.

What can these sources tell us about the benefits of
road building, and infrastructure in general, for the
maintenance of empire?

To what extent do these sources agree on benefits
of roads?

According to these sources, how did infrastructure
help different segments of society? For example,
did merchants receive different benefits from
infrastructure than soldiers or tourists?

Now, discuss your ideas with the class.

EXTENSION

In groups of no more than four students,
create an advertisement offering your road-
building expertise that will be shown to the
Roman Emperor. Consider the benefits of
roads to the empire, and be sure to address
how road creation will ultimately benefit
the emperor. For example, your roads could
be specifically designed for faster troop
movements, which would increase safety, or
they may be extra wide to benefit tourism
and trade.

Present this advertisement to the class and
explain your choices.

Assessment opportunities

+ In this activity you have practised skills that
are assessed using Criterion A: Knowing and
understanding, Criterion C: Communicating and
Criterion D: Thinking critically.

3 How do empires work?

DAMS AND CANALS

Management of water has been critical for several empires.
Dams not only prevent floods, but also create reservoirs
for water storage. This stored water can be used during
dry seasons or drought for agriculture and other purposes.
Canals have been built throughout history to allow more
agriculture and the movement of people and goods

on boats.

Middle Kingdom Egypt (2055-1650 Bck)

Egypt was completely dependent on the Nile River. The
Nile River provided water for irrigation and served as the
main artery of transportation, with boats moving people
and goods rapidly. As the Nile was the only source of water
in the region, agriculture was limited to its banks. In order
to increase the amount of land under cultivation, or to
move goods further away from the river, canals had to be
constructed. Historians know that canals were important
before the Middle Kingdom, having been used over 500
years previously to transport huge blocks of stone in the
construction of the Great Pyramids of Giza, for example.

The Great Canal, the Mer-Wer, was one of the greatest
projects of the Middle Kingdom. It was a wide, deep
channel that linked the Nile to a natural depression called
the Faiyum. Dams between the Great Canal and the Nile
regulated the water flow.

One significant effect of the Great Canal was the vast
expansion of agriculture, as well as the thousands of smaller
canals branching off it. This led to a growing population in
the region. Furthermore, because of the Great Canal, a lake
formed in the Faiyum, which expanded agriculture even
more, and allowed for the development of fishing in the
area and the creation of new cities. Finally, goods, including
stones for the pyramid tombs of Middle Kingdom pharaohs,
were transported using the Great Canal. The Great Canal,
now called the Bahr Youssef, still connects the Nile River

to the Faiyum, where millions of people and vast farms
continue to exist today, 4,000 years after its construction.
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= Figure 3.7 China and the Grand
Canal

The Grand Canal, China

The Grand Canal in China, also
referred to as the Jing-Hang Da
Yunhé, is one of the greatest canals
in human history. The first sections of
the canal were constructed in the 500s
BCE, but were linked together about
one thousand years later by 618 ct.
The Grand Canal connected the two
largest rivers in China, the Yangtze
and the Yellow, and stretched over
1,790km in length. Many of China'’s
largest cities were, and are, linked by
the Grand Canal which continues to
function.

The Grand Canal allowed the
transportation of goods, especially
grain, between northern and southern
China. A thousand years ago, over
8,000 ships travelled through the
canal annually, transporting more than
360,000 tons of grain to areas where
it was needed. The canal was used by
thousands of merchant ships each year
and served as the main travel artery
between north and south China for
government officials, including the
Emperor.

FOOD STORAGE

Empires have often developed storage facilities for holding food and other
resources in case of need. Famine, caused by inclement weather, such as flooding
or drought, war and pestilence occurred regularly and governments often made
plans in advance to address the worst effects of these incidents.

Roman Empire (27 Bce—476 ck)

The Roman Empire relied on the redistribution or movement of certain goods.
The most important product for the Romans was grain. This critical food
product was produced primarily in Egypt and in north Africa and was needed
in order to feed the citizens of the capital city of Rome and nearby cities on the
ltalian peninsula.

The first Roman Emperor, Octavian Caesar, developed a system known as
annona, which involved the government contracting private merchants to move
grain between the areas of production and the city of Rome. This allowed the
movement of 300,000 tons of grain annually into Rome and nearby cities during
the first years of the empire. Without this grain, the city of Rome would have
starved. The sheer volume of grain meant that there were no grain shortages
and prices remained low. Later emperors gave free grain to over 200,000 people
living in Rome, while all others received grain at a very low price. The Emperor
Tiberius, the second emperor, understood clearly that the government's stability
depended on the grain supply, indicating that any disruption in the grain supply
would lead to the ruin of the state. Much of Rome’s foreign policy centered

on gaining access to or protecting food supply fo